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Abstract: This study investigates the influence of organizational culture on the 
emotion’s regulation of teachers in Arab high schools in Israel. It explores how 
cultural and social dynamics within the school environment affect teachers' 
emotional regulation and overall performance. Through qualitative methods, 
including in-depth interviews with principals and teachers, the study uncovers the 
emotional challenges teachers face, such as a sense of alienation and frustration 
stemming from their cultural identity as Palestinian Arabs. Findings indicate that the 
lack of emotional support from school leadership exacerbates these challenges, 
leading teachers to seek emotional relief through peer support. The study 
contributes to the understanding of how organizational culture impacts teacher 
emotions and highlights the need for leadership to foster an environment that 
acknowledges and supports teachers' emotional well-being within culturally distinct 
educational contexts. 
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1. Introduction: 
 
 Schools are educational organizations where human interactions are crucial and 
inevitable for its existence and growth. Furthermore, it is a powerful resource for 
shaping identities and intergroup relations within society. 
 Every organization functions according to values, goals and informal processes 
that help define what happens inside, and schools are not different in this respect 
(Oplatka, 2015). However, schools have their uniqueness as learning institutions. In 
their research, Scardamalia and Bereiter (2010) ask” what would it mean for schools 
to become learning organizations?” accordingly, they present two quite different 
ways of answering that question. One would constitute an overhaul in management 
and the organization of work for schools to do a better job of performing their 
traditional functions. The other is a much more radical transformation, in which the 
basic job of the school is altered (Scardamalia & Bereiter, 2010). 
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 A modern school is forced to change in accordance with new tasks and 
requirements of society, changes in the educational process and the effectiveness 
of introducing innovations are impossible without a serious analysis of the 
organizational culture of the school, that occurs in a specific social-cultural, and 
political contexts. 
 Many researchers have emphasized the influence of social-cultural factors on 
educational organizational and leadership aspects. Research on school-based 
management (SBM) by Omar Mizel (2009) that aims to check key components of 
SBM in the Arab Bedouin sector in Israel points the social, cultural, and religious 
factors that contribute to poor academic outcomes. Others, like Shohamy and 
Awayed-Bishara, describe the Arab educators and administrators in the state- 
controlled Arab school system who have little power to make decisions (Shohamy, 
2003) and are often forced to impose hegemonic Jewish-Israeli values on their 
learners by means of implementing curricular agendas (Awayed-Bishara, 2021). 
 Apparently, the organizational culture that “happens” in a specific social cultural 
context has a strong effect on teachers, as main members of the school. a fact that 
clarifies the uniqueness of the present research aiming to investigate Arab-Israeli 
teachers. 
 The study on teachers has been investigated in many aspects of learning and 
teaching. Furthermore, since emotional experiences are central aspects of teaching 
and learning, the research into the role of emotions in education has also increased 
in the recent years. (e.g., Schutz, 2009; Lee, 2021; Oplatka, 2015). Emotions are 
part of the learning, teaching, and managing process. It’s agreed that they are of a 
great importance in the daily life of the school and in its leadership. (Nilsson, 
Ejlerfsson, Andersson & Blomquist, 2015). 
 The concept “emotions” may sound general and problematic due to the wide 
range of emotions one can describe. Although there is no one universal definition 
that is agreed by all researchers, it is still possible to consider emotions as a 
multidimensional concept that relates to the “desirable” and “non desirable” feelings 
by which the employee experiences his job (Oplatka, 2015). In other words, 
emotions in the workplace, the school in this respect, relate to the extent an 
employee reports/ shows positive feelings and attitudes towards his job. 
 The research concerning emotions in the workplace is widely spreading in the 
last few years. Many researchers have indicated the schools’ potential for a variety 
of” emotional episodes” (Frijda, 2000; Izard, 2007). They have described a range of 
emotions that goes from enjoyment to the intense frustration. Teachers are faced 
with meeting the needs of students, parents, colleagues, administrators, school 
districts and governmental accountability officers. (Darby, 2008). The effort to meet 
the needs of so many varied constituencies often evoke teachers’ emotions (Darby, 
2008; Adams, 2002; Oplatka,2015). 
 Schools, as was mentioned before, are organizations, and because 
organizations tend to enhance, and support rational thinking, there is a chance that 
the impact of teachers’ emotions in educational settings and organizations was 
neglected because it was considered as being too illogical in its nature to deserve 
a proper examination and inspection. Consequently, the way teachers regulate their 
emotions may be also neglected and not given enough focus. 
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 Researchers pointed on the personal characteristics as dominant factors to 
affect the employee’s regulation of emotions (Bono & Vey, 2007). They described 
conscientiousness, core-self- evaluation, and emotional intelligence as personal 
variables that affect emotion regulation (Brotheridge & Lee, 2003; Diefendorff, 
Croyle & Gosserand, 2005; Austin, Dore & O’Donovan, 2008). Others used the term 
“surface acting “that may cause emotional dissonance (Seery & Gorrigal, 2009) and 
“deep acting,” that refers to automatic emotion regulation as internal management 
of emotions. 
 To contribute to the research on emotions, investigating the role of the 
organizational culture in teachers’ regulation of emotion is what this study aims to 
reveal. How the school culture, led by the principal and the administration, affect the 
teachers’ emotions and specifically, which is more relevant to work context, is 
regulating their emotions. The idea emerges from the fact that emotional experience 
involves person-environmental transactions, which include both “internal “personal 
characteristics and “external “environments: standards, values, rules (Lazarus & 
Folkman, 1991). The latter is part of what other researchers have called the 
“macroscopic level of social, cultural and political structures of schooling” 
(Zembylas, 2011), referring of the teacher self, on the other hand, as the 
“microscopic level.” 
 Teachers’ emotions in the research field are always connected to different 
factors such as their relationship with pupils; their career stage; pupils’ behavior; 
quality of teaching; job requirements and the teacher’s gender (Oplatka 2015). Still, 
the effect of the emotion regulation they practice on their motivation -overall, 
intrinsic, and extrinsic- is also a matter of investigation. On the other hand, the way 
teachers feel is reflected eventually on their performance. In management terms, 
teachers who possess an intrinsic motivation to work as educators are doing their 
teaching job more effectively and more efficiently as proved by the results of their 
students in all kinds of evaluation of their learning. 
 Arab teachers in Israel are minority with a unique and complicated professional 
identity. 
 In their research about leadership style, occupational perception, and 
organizational citizenship behavior in the Arab education system in Israel, Arar & 
Abu-Asbah describe a phenomenon which produces on the one hand high profile 
of teachers in Arab education, and on the other hand, damage on the occupational 
perception and even alienation from the teaching profession (Arar and Abu- Asbah, 
2013). Haj-Yehya describes how both Israelization and globalization affect the Arab 
school culture which in turn affects the principals, the teachers, and the students. 
(Haj-Yehya, 2016). 
 Since research have not investigated how Arab teachers regulate their emotions 
and how this is affected by the organizational culture of the school, which is in this 
case, suffers from a weak presence of the ethnic distinct Arab culture (Haj-Yehya, 
2016), the present research intends to analyze the connection between the Arab 
teachers’ regulation of emotions and the organizational culture of the school, 
assuming that the unique cultural context of Arab schools in Israel would contribute 
to the findings. 
 The emphasis on understanding the Arab teacher’s self in the context of the 
school culture through exploration of his emotions in the workplace opens the door 
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to more understanding that may lead to new practices of the leading system that 
affects teacher’s transformation. 
 
 
2. The objective of the study 
  
 The objective of this study is to examine how the organizational culture within 
Arab high schools in Israel affects teachers' emotional regulation and teachers’ 
performance, particularly in the context of their unique cultural and professional 
identity as Palestinian Arabs. The study is part of wider mixed research on the 
relation between organizational culture and teachers’ regulation of emotions.it also 
aims to reveal how the lack of a distinct Arab educational culture influence teachers' 
emotions and their ability to manage these emotions in the workplace. Additionally, 
it seeks to explore the role of school leadership in either supporting or neglecting 
the emotional needs of teachers, contributing to a broader understanding of the 
interplay between organizational culture and emotional well-being in educational 
settings. 
 
 
3. Review of the Literature: 
 
 Interest in the study of the organizational culture of school has appeared since 
the mid-seventies of the 20th century. The researchers faced the same problems 
as when studying organizational culture in general: the multiplicity of the concept of 
“organizational culture of the school,” the correlation of the terms “organizational 
culture,” “organizational climate,” the interdisciplinary nature of the phenomenon, 
the problems of the methodology of study, typologies. 
 The study of the school as an organization should be carried out in the paradigm 
of organizational culture (Shahamat, Mahmoudi & Sardareh, 2017). The idea of 
social constructionism that “an organization does not have a culture but is one” 
seems to be the most suitable for understanding and studying educational 
institutions. In this understanding, the main content of learning is not the transfer of 
information (mastery of knowledge), but a change in culture (a change in “being,” 
context). 
 It is culture that can become the most necessary connecting factor that makes it 
possible to coordinate both the organizational processes themselves and their 
perception by different social groups involved in them (Price, 1997; Alvesson, 1987; 
Gruenert & Whitaker, 2015). 
 The school as an organization must maintain a certain balance both in relation 
to the environment in which it operates and between the various systems that form 
its overall structure. 
 Many studies are devoted to the study of the influence of organizational culture 
on overall work efficiency, employee behavior and the comfort of work processes, 
including within the school. It is believed that values, beliefs, and basic beliefs 
commonly shared in an organization can shape perceptions, ways of thinking, 
feelings, and behavior. The core of organizational culture is its ideology, which 
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manifests itself in public statements reflecting beliefs and goals, and which, in turn, 
become guidelines for behavior (Price, 1997). 
 In addition, a strong organizational culture, competently built and debugged, 
contributes to successful activity, commitment of employees, their motivation, as 
well as adaptability and flexibility (Ouchi, 1981; Deal & Kennedy, 1983; Peters & 
Waterman, 1984; Millikan, 1985; Sathe, 1985; Schein, 2007; Lewis, 2002; Reiman 
& Oedewald, 2002; Scheres & Rhodes, 2006; Jaghargh et al., 2012). 
Researchers tried to measure the main elements of a strong school culture and their 
impact on sustainable school improvement (Lee & Louis, 2019). Heck (1998) 
consider that strong organizational culture in schools includes factors such as 
shared values, norms, and a sense of community. 
 Today, researchers use the term “organizational culture of the school,” but there 
is no single definition. The analysis of definitions allows us to conditionally divide 
them into several groups: 
1) Definitions listing elements of organizational culture. 
2) Definitions reflecting the impact on the activities of schools, teachers, and 
students. 
3) Definitions emphasizing the integrity of the phenomenon. 
The relationship between the concepts of “organizational culture” and “climate” has 
a different interpretation. According to Van Houtte (2005), organizational culture and 
climate are not interdependent. Climate is a broader concept that includes 
organizational culture. 
There are four components of the school’s climate, one of them is culture: 
1) Ecology (physical and material aspects) 
2) Environment (individuals and groups) 
3) Social system (rules and standards of actions and interactions) 
4) Culture (beliefs, attitudes, values, norms, and meanings reflected in behavior) 
(Shann, 1999). 
 Another point of view suggests that climate is a substructure of organizational 
culture (Schoen & Teddlie, 2008). 
 The school is also considered as an open social system interacting with its 
external environment, which serves the purposes of other organizations and 
institutions of society and cannot exist independently of them (Ballantine et al., 
2021). Of course, the allocation of the school as an independent organization is 
carried out for analytical purposes as part of the entire educational system. 
 It should be noted here that the school has certain characteristics that distinguish 
it from other types of organizations. There is a classical opinion that the structure of 
the school is extremely multifaceted — its goals, objectives, public authority, internal 
social interactions, and communication system are so developed that we can say 
that the school is one of the most complex organizations existing in society (Berg & 
Wallin, 1982). 
 American psychoanalyst and organizational consultant Kenneth Eisold notes 
that the school administration, teachers, students, and their parents perceive the 
school differently, based on their preferences, which represent different 
expectations, interests and needs, which can easily lead to the emergence of 
parallel systems in the school, between which communication is difficult. 
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Therefore, he suggests considering the organization of a school as a loosely 
connected set of overlapping systems: 
- A student system related to the education and development of schoolchildren. 
- A teacher system dedicated to maintaining professional standards and effective 
teaching. 
- A parent system focused on the relationship between school and child. 
- An administrative system dealing with management in general, including security 
and external relations. 
 A good school climate can be seen as facilitating communication between these 
systems, which otherwise can easily escalate into suspicion and mutual hostility 
(Eisold, 2009). 
 It is also worth considering that all subjects of the educational process may have 
different views on the social functions and tasks of the school (Todd & Higgins, 
1998; Fan & Chen, 2001; Addi- Raccah & Arviv-Elyashiv, 2008; Favero & Meier, 
2013; Minke et al., 2014). 
 Thus, the administration, teachers, students, and parents look at the school 
through different “lenses,” have different interests, needs and expectations and 
place certain hopes on it. The school social environment can easily differentiate into 
independent systems that overlap to one degree or another, communicate in terms 
of their positions, and, therefore, do not always understand each other (Eisold, 
2009). 
 The sphere of interests of teachers is purposeful and is set by the main mission 
— the qualified transfer of knowledge to students. In addition, they are engaged in 
organizational work, maintaining discipline, establishing individual contacts with 
schoolchildren and their parents. A separate large layer of their activities is 
preparatory and reporting work (Rampa, 2004; Pourrajab & Ghani, 2015). 
Researchers speak of school culture as a set of traditions and rituals that are formed 
and modified over time when teachers, students, parents and administration work 
together, overcome difficulties, cope with crises and successfully solve tasks 
(Peterson& Deal, 1999). 
 In a study conducted by Fitria (2018), he argues that organizational culture has 
a positive impact on the work of teachers. He notes the special importance of trust 
in the school, which has a positive impact on the work of teachers. Hargreaves and 
Fink (2004) suggest that a stable culture provides teachers with a sense of security, 
trust, and confidence, enabling them to focus on their professional growth and 
deliver high-quality instruction. 
 An effective school culture promotes professional development, high 
productivity, cohesion and cooperation, as well as the creation of a working 
environment that maximally contributes to the fulfillment of the main task of teaching 
and educating students (MacNeil et al., 2009; Bush, 2015). In their study, Syaputra 
and Santosa (2022) come to the conclusion that the influence of organizational 
culture on the productivity of teachers and their motivation is very significant. 
 An effective culture assumes that the teaching staff and the school administration 
arrange their work in such a way that the discussion and adoption of important 
decisions take place jointly with the participation of parents and schoolchildren. It 
also allows you to fully control all the processes taking place in the educational 
institution, maintain their positive dynamics and organize effective teamwork. It is 
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important that teachers not only meet high professional standards, but also have 
positive personal qualities and a high moral culture. Thus, they will be able to 
demonstrate and instill in students socially approved and acceptable models and 
norms of behavior. 
  If the above points are not observed, the school culture can realize negative 
functions. This happens when there is no trust between all participants in the 
educational process, there is no cohesion and general movement towards the main 
goal, the qualifications of teachers do not meet professional requirements and 
standards, there is no effective contact with the school management. In addition, 
incorrect attitudes, negative personal qualities, biased attitudes and excessive 
demands on the part of both parents and teachers can complicate the situation. The 
above factors negatively affect many processes and can cause a deterioration in 
the quality of education, a drop in interest in learning, which leads to a decrease in 
the academic performance of schoolchildren (Grayson & Alvarez, 2008). It can also 
provoke the emergence of conflict situations at all levels between all subjects of the 
educational process. 
 Therefore, the creation of a harmonious organizational culture in each school is 
one of the most effective ways to optimize and improve the quality of the educational 
process and build a favorable environment for effective cooperation between the 
school administration, teachers, schoolchildren, and their parents. 
 Two terms that were used to describe emotions in the workplace, which are 
going to be related to in the discussion part of this research, are “emotional labor” 
(Hochschild, 2019) and “emotional work” (Hochschild, 2019). While the first concept 
describes a job in which the employees’ emotions are controlled by the organization 
and the employee is getting paid for” showing” or “hiding” them - jobs like public 
service and waiters, the latest describes a situation in which the person is 
autonomous in managing his emotions, and thus the emotional work is controlled 
by the person. 
 Morris and Feldman (1996) claimed that teachers are expected to display 
emotions in particular ways. Accordingly, teaching is an emotional labor since it is a 
work or effort in which teachers present various roles or identities during school 
related transactions. This means that during transactions in the school context, 
teachers express, repress, or generate emotions based on perceived needs during 
particular activities. 
 Still, all of the above mentioned is not enough to give evidence regarding deep 
emotions of satisfaction and motivation that are connected to wider range of factors 
as this research aims to investigate in regard with the organizational culture of the 
school. 
 
 
4. Methodology: 
 
The qualitative research method 
 The qualitative research tool chosen in this study is to hold open interviews, as 
this causes the interviewee to conduct himself freely and openly, to be honest and 
a partner in the interview in full. By a semi-structured in-depth interview, a 
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researcher can reach deeper content by full partnership during the interview and 
expressing oneself freely on the part of the interviewee. 
  The qualitative research method mainly focuses on personal interviews with 
two principals and two teachers who are involved in the educational life of the 
school. This method tries to understand the actions of the person and since 
everyone is different, it is important to know the different points of view of each 
person and how they see or understand things. Qualitative research is research on 
humans, and naturally engaging in human experiences involves delicate, intimate, 
sensitive, and sometimes vulnerable situations (Sabar & Sabar Ben-Yehoshua, 
2017; Shkedi, 2003). 
 The qualitative method enables to examine in depth the experience of the 
research participant and derive insights and meanings from it (Sokolowski, 2000). 
Making connections between teachers’ regulation of emotions and school 
organizational culture involves a great deal of interpretive practice, through an in-
depth look at the content emerging in the study we can deduce patterns and 
understand essences within the experience. The interviewees are the source of the 
information, their experiences, and the interpretation they give them occupy a 
central place in the research and through them the researcher comes to an 
understanding of the human experience (Englander, 2012). 
 As mentioned above, the qualitative approach used in the present research was 
mainly to assert or contradict the results/findings achieved by wider quantitative 
research that was conducted around the same topic. 
 In interviewing, two principals and two teachers from two Arab High schools in 
Israel, who were located by mutual acquaintances, were selected. One principal and 
one teacher from each different school. The advantage of the detection method is 
finding teachers in a relatively quick way. interviewees I know before the interview 
will agree to collaborate. 
 I held the interviews with the two principals in the schools. With one principal 
(HH), it has been conducted at the end of the schooling year. With the other principal 
(ST), it was done during the summer vacation. 
 The interviews with the two teachers, (JR and SA), were held in the school close 
to the end of the school year. A period in which final “Bagrut” exams are held and 
teachers “enjoy” much of free time, less stress of the daily routine after they have 
finished preparing their students for the ministry final exams. Even though the timing 
was due to research constraints and deadlines, I think that this was an ideal timing 
in which teachers specifically allow themselves to reflect on their work and view 
aspects of the schooling context in contemplation and more neutrality. 
 To note, the interviews with the principals were separated from the interviews 
with the teachers, meaning that both sides were not aware about the interview with 
the other side. I believe that this enables them to express themselves more freely 
without thinking about what the other side may describe regarding the same 
workplace or the shared work context. 
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5. Data Analysis and Processing of Findings of the Qualitative Research: 
 
 For the qualitative data we used the content analysis (Punch & Oancea, 2014) 
in which meaningful statements were detected. The principle of content analysis 
method (Holsti, 1969) was used to analyze the interviewees responses. This 
includes the transcription of the findings, identification of meaningful units of content 
and classification into categories (Creswell & Clark, 2017). 
 In practice, the data analysis starts with coding; it is the process of putting tags, 
names or labels against pieces of data. Later, comes the process of identifying main 
categories and determining suitable subcategories in the data. 
 
 
6. Ethics and ethical considerations: 
 
 Ethics in human-related research addresses four different aspects: the 
relationship between the researcher, the research topic, the subjects, and the 
science. Ethics compels researchers by clear guidelines on how to conduct effective 
and proper research and how to treat respondents in a way that will not harm them, 
but will respect them (Friedman, 2006). 
1) Informed consent - The subjects agreed to participate in this study after receiving 
the relevant information about the research topic, what questions will be presented 
and how the data will be presented and agreed to participate out of choice and a 
desire to help. They were also asked for permission to record the conversation with 
them, transcribe and analyze the interview. 
2) Privacy and anonymity - Prior to the start of the interview, confidentiality was 
promised regarding details that may reveal the identities of the interrogees. It was 
emphasized that all the information provided will remain anonymous, that their 
names will not be displayed, and that no use will be made of the information, but 
only for the purposes of the research. Therefore, the names of the participants in 
the present research are only the first letter of their name. 
3) Reciprocity and partnership - I will open the conversation with my personal 
presentation, what the purpose of the research is and I will thank them in advance 
for the participation and the time they give me. I will try to create an atmosphere of 
openness and trust in interviews that will allow for a relaxed conversation in a 
pleasant and friendly atmosphere, and I will also suggest that all interviewees read 
the final work. 
 
 
7. Major Findings & Discussion of the study: 
 
 The qualitative data reveals the emotional effect of the organizational culture of 
the school on teachers more clearly. Since identity is part of culture (Arar & Ibrahim, 
2016), the teachers’ descriptions of identity give clear indication of the way they 
perceive their school culture. 
 Both teachers describe the weak presence of a culture that enables free 
expression of their feelings and of their identity as Palestinian Arabs. One teacher-
JR -describes the school as an “official institute” on the one hand, relating to “the 
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alienating - requirements and procedures”, and on the other hand she describes it 
as a “home” only once she meets her “favorite colleagues” and “share non routine 
sessions” as JR calls it, referring to meetings in which conversations are held around 
feelings and attitudes far from “the unreasonable meetings and requirements.” 
 In her statements, teacher JR emphasizes both the organizational culture of the 
school and the regulation of emotions through her colleagues. 
  In his research, Haj Yiha (2016) presents the lack of a distinct Arab education 
in the Arab schools after the “Naqba” and its reflection on the organizational culture 
of the school. He points to the weak presence of the Arab education, which is 
practiced only occasionally via school activities, an aspect that goes with the 
description of the teacher emphasizing the restriction and commitment to the Israeli 
ministry of education that enforces curricula which is not stemmed from Arab culture 
values and causes much of the negative feelings she experiences in her work in the 
school. Other researchers (Abu-Asbah, 2012) agree that Arab schools in Israel 
focus on materials and assessment ignoring their role in enhancing and 
strengthening the Arab culture and the collective identity. 
 The second teacher -SA- says: “…the school may be a nightmare for the teacher 
if he doesn’t manage to balance his feelings… the Arab teacher suffers more than 
any other teacher in this country, and if the administration doesn’t realize this so he 
is running a factory, not a school…” 
 The teacher also emphasizes the flaws in the materialistic aspects of the school 
culture: “…there are many sides in the school that doesn’t reflect us, our culture… 
the name of the building (Mifaal Hapayes-referring to the Israeli financier) shouldn’t 
be there…the (Hozer Mankal.- referring to the Israeli ministry monthly brochure) 
…we can’t give Arab Palestinian names… we are afraid…so we use numbers 
instead…” 
 The teacher is referring here to three important points: one is the challenging 
school reality for the Arab teacher in specific, secondly, the possibility and the 
importance of regulating his emotions, and thirdly, the important role of the 
organizational culture led by the principal or the administration of the school. 
Regarding the first point, the description of the teacher goes with the spirit of the 
few research conducted on Arab teachers’ identity in Israel. Arab teachers are 
described in literature as being in a situation between “globalization” and 
“Israelization” that sometimes contradicts with traditional values (Ghanem,2000). 
Arar & Fadia (2016) also relates to this phenomenon of the “lost identity” which is, 
according to him, caused by loss of cultural distinction in the organizational school 
culture, which also affects the students themselves. 
 Both teachers point to the flaws in the value system within the organizational 
culture of their schools, caused by the neglect of their own self-identity as Arab 
teachers and the focus on assessment. this is what Abu Asbah (2012), also 
approves in his description of an education which is unconnected to the social reality 
and neglecting the value aspect. The values that are emphasized through the 
educational curricula is prepared by the ministry and doesn’t reflect the Arab culture 
or the teachers’ needs and demands. (Haj-Yehya, 2016). 
 Both teachers refer to preferable colleagues to share their feelings. As JR 
describes it: “…when I feel that I couldn’t stand things any more… I look for MA… 
my best friend in the school…for outlet and relief.” 
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 Also, teacher SA describes a similar behavior when asked about the idea of 
moving to another school: “…when I heard that they opened another new high 
school in the village, I thought to move for a better administration and better 
climate…. But sooner I told myself that what happens here also happens, somehow, 
in other Arab schools, since grades come first and not values, and because here I 
have an outlet for anger, two or three colleagues with whom I share a lot and feel 
better…” 
  As we can conclude from both teachers, they use specific strategies to regulate 
their emotions. Soothing (Hofman et. al., 2016) is a repeated pattern in their 
conversions. Both talked about seeking others when they are angry or upset, to 
provide them comfort and sympathy. 
 These results are consistent with the features of the Arab society, in which 
members share a collective identity, maintain connections and close relations. 
Principals, on the other hand, limited their descriptions of the organizational culture 
to school activities and, its effect, they manage to see in the motivational and 
performance aspects, without the mediation of emotions. As one principal 
describes- HH-: “…the ministry enables us to dedicate around 25 percent of the 
curricula to any extracurricular activity, so we have the freedom… but unfortunately, 
you need motivated teachers….” 
 The difficulty to view things through emotional lenses was also clear in ST’s 
speech: “…A teacher can’t act the feelings he experiences, because it will be 
reflected on his students and on their performance….” 
Both teachers stated that their principals have no role in their regulation of the 
negative emotions. JR states: “…The principal doesn’t ask us about how we feel… 
he doesn’t even use words that relate to feelings… he is the last one to share my 
frustration with…” 
 The findings here again support the scene in which principals have limited 
understanding of how wide the term “organizational culture” is and their difficulty to 
perceive emotions as a mediating factor between the organizational culture and 
both the motivation and performance of teachers. 
 This goes with Agbaria (2015) when relating to Arab education in Israel, 
suggesting that emotions are related to identity, so if identity is not enhanced, no 
expression of emotions is enabled. Agbaria describes an “afraid” Arab teacher and 
an administration that doesn’t play a role in expressing these feelings, and even 
giving the legitimacy to it, because it follows the ministry’s requirements. 
 The qualitative findings support the idea that the school is an open social system 
interacting with its external environment and can’t exist independently of them. 
(Ballantine et al.,2021). 
 
 
8. Conclusion: 
 
 This study reveals the complex relationship between organizational culture and 
the emotional experiences of teachers in Arab high schools in Israel. The findings 
show that the organizational culture within these schools is deeply influenced by 
external political and social forces, which does not adequately reflect Arab cultural 
values. This lack of representation contributes to a sense of alienation among Arab 
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teachers, who often find themselves struggling to reconcile their professional duties 
with their personal and cultural identities. 
 Teachers in the study reported feeling emotionally disconnected from their 
schools, which they describe as “official institutions” primarily focused on meeting 
state-imposed educational standards rather than nurturing the cultural and 
emotional needs of Arab students and teachers. The emotional burden on these 
teachers is exacerbated by the absence of culturally relevant educational content, 
leading to frustration, disillusionment, and, in some cases, a sense of detachment 
from their roles as educators. 
 The study highlights the pivotal role of peer support in mitigating these emotional 
challenges. Teachers frequently turn to trusted colleagues to share their frustrations 
and seek emotional relief, as the organizational culture of their schools does not 
provide a formal mechanism for emotional support. The principal and school 
administration were found to have limited engagement with teachers' emotional 
well-being, focusing instead on the functional aspects of school management. This 
neglect of emotional dynamics further intensifies the teachers’ emotional 
dissonance, as they lack institutional support for processing their complex feelings 
about their work environment. 
 Furthermore, the study draws attention to the concept of emotional labor, 
wherein teachers are expected to manage their emotions in ways that align with 
their professional roles. Arab teachers, in particular, face the additional challenge of 
regulating emotions related to their ethnic identity in Israeli educational system. This 
often leads to feelings of exhaustion and detachment, as teachers struggle to 
balance their professional responsibilities with their need to express their cultural 
identity. 
 The qualitative findings from interviews with both principals and teachers 
demonstrate a significant gap in how the organizational culture is understood and 
implemented. While principals emphasize the logistical aspects of school culture, 
such as curriculum design and teacher motivation, they largely overlook the 
emotional needs of their staff. This lack of emotional awareness within leadership 
contributes to a school environment where teachers' emotions are undervalued, 
despite the clear impact of these emotions on their job performance and satisfaction. 
Moreover, the findings suggest that the emotional experiences of Arab teachers are 
shaped not only by their immediate school environment but also by broader socio-
political forces. In conclusion, this study underscores the need for a more culturally 
sensitive approach to organizational culture in Arab high schools. School leadership 
must recognize the emotional dimensions of teaching and make a concerted effort 
to integrate Arab cultural values into the educational process. By fostering a school 
environment that acknowledges and supports teachers' emotional well-being, 
principals can help mitigate the negative effects of emotional dissonance and 
improve both teachers’ regulation of emotions and consequently their performance. 
Additionally, the findings call for a reevaluation of the broader educational policies 
that govern Arab schools in Israel, with an emphasis on creating curricula that reflect 
the cultural identity of the Arab minority. Only through such reforms can the 
emotional and professional needs of Arab teachers be truly addressed, ensuring 
that they feel valued and supported in their crucial role as educators. 
 



Analele Universității din Oradea. Seria științe economice 
TOM XXXIV, 1st Issue, July 2025 

 

512 
 

References 
 
1. Abu-Asbah, K. "Education for Values in a Society in Crisis." Massar Institute of 
Research, Planning and Educational Counseling, Tel Aviv (2012). 
2. Achinstein, Betty. "New teacher and mentor political literacy: Reading, navigating 
and transforming induction contexts." Teachers and teaching 12.2 (2006): 123-138. 
3. Adams, Curt M. "Teacher trust in district administration: An overlooked relational 
support for teachers." Journal of School leadership 30.2 (2020): 127-145. 
4. Addi-Raccah, Audrey, and Rinate Arviv-Elyashiv. "Parent empowerment and 
teacher professionalism: Teachers' perspective." Urban education 43.3 (2008): 394-
415. 
5. Agbaria, Ayman K. "Arab civil society and education in Israel: The Arab 
Pedagogical Council as a contentious performance to achieve national recognition." 
Race Ethnicity and Education 18.5 (2015): 675-695. 
6. Alvesson, Mats. "Organizations, culture, and ideology." International Studies of 
Management & Organization 17.3 (1987): 4-18. 
7. Arar, Khalid, and Fadia Ibrahim. "Education for national identity: Arab schools 
principals and teachers dilemmas and coping strategies." Journal of Education 
Policy 31.6 (2016): 681-693. 

8. Arar, Khalid, and Khaled Abu‐Asbah. "Not just location: Attitudes and functioning 
of Arab local education administrators in Israel." International Journal of Educational 
Management 27.1 (2013): 54-73. 
9. Austin, Elizabeth J., Timothy CP Dore, and Katharine M. O’Donovan. 
"Associations of personality and emotional intelligence with display rule 
perceptions and emotional labour." Personality and Individual Differences 44.3 
(2008): 679-688. 
10. Awayed-Bishara, Muzna. "A critical intercultural stance from the margins: EFL 
education in a conflict-ridden context." Language and Intercultural Communication 
21.4 (2021): 515-529. 
11. Ballantine, Jeanne, Jenny Stuber, and Judson Everitt. The sociology of 
education: A systematic analysis. Routledge, 2021. 
12. Berg, Gunnar, and Erik Wallin. "Research into the school as an Organization. II: 
The School as a Complex Organization." Scandinavian Journal of Educational 
Research 26.4 (1982): 161-181. 
13. Bono, Joyce E., and Meredith A. Vey. "Personality and emotional performance: 
extraversion, neuroticism, and self-monitoring." Journal of occupational health 
psychology 12.2 (2007): 177. 
14. Brotheridge, Céleste M., and Raymond T. Lee. "Development and validation of 
the emotional labour scale." Journal of occupational and Organizational Psychology 
76.3 (2003): 365-379. 
15. Bush, Tony. "Organisation theory in education: How does it inform school 
leadership?" Journal of Organizational Theory in education 1.1 (2015): 35-47. 
16. Creswell, John W., and Vicki L. Plano Clark. Designing and conducting mixed 
methods research. Sage publications, 2017. 
17. Darby, Alexa. "Teachers’ emotions in the reconstruction of professional self- 
understanding." Teaching and teacher education 24.5 (2008): 1160-1172. 



Analele Universității din Oradea. Seria științe economice 
TOM XXXIV, 1st Issue, July 2025 

 

513 
 

18. Deal, Terrence E., and Allan A. Kennedy. "Culture: A new look through old 
lenses." The journal of applied behavioral science 19.4 (1983): 498-505. 
19. Diefendorff, James M., Meredith H. Croyle, and Robin H. Gosserand. "The 
dimensionality and antecedents of emotional labor strategies." Journal of vocational 
behavior 66.2 (2005): 339-357. 
20. Eisold, Kenneth. "The school as an organization." Schools 6.1 (2009): 138-142. 
21. Englander, Magnus. "The interview: Data collection in descriptive 
phenomenological human scientific research." Journal of phenomenological 
psychology 43.1 (2012): 13-35. 
22. Fan, Xitao, and Michael Chen. "Parental involvement and students' academic 
achievement: A meta-analysis." Educational psychology review 13 (2001): 1-22. 
23. Favero, Nathan, and Kenneth J. Meier. "Evaluating urban public schools: 
Parents, teachers, and state assessments." Public Administration Review 73.3 
(2013): 401-412. 
24. Fitria, Happy. "The influence of organizational culture and trust through the 
teacher performance in the private secondary school in Palembang." International 
Journal of Scientific & Technology Research 7.7 (2018): 82-86. 
25. Friedman, Daniel. "Monty Hall's three doors: Construction and deconstruction of 
a choice anomaly." The American Economic Review 88.4 (1998): 933-946. 
26. Friedman, Y. Ethics in the education research: the researcher, the researched 
and the science. (2006). Sh’eviley Mekhkar 13, pp. 17-27 (In Heb). 
27. Frijda, Nico H. "Beliefs through emotions¹ Nico H. Frijda and Batja Mesquita." 
Emotions and beliefs: How feelings influence thoughts 3 (2000): 45. 
28. Ghanem, As' ad. "The Palestinian minority in Israel: The'challenge'of the Jewish 
state and its implications." Third World Quarterly 21.1 (2000): 87-104. 
29. Gibton, D. "Grounded theory: The meaning of the data analysis process and 
theory construction in qualitative research." Genres and traditions in qualitative 
research (2001): 195-228. 
30. Grayson, Jessica L., and Heather K. Alvarez. "School climate factors relating to 
teacher burnout: A mediator model." Teaching and teacher education 24.5 (2008): 
1349-1363. 
31. Gruenert, Steve, and Todd Whitaker. School culture rewired: How to define, 
assess, and transform it. ASCD, 2015. 
32. Guglielmi, R. Sergio, and Kristin Tatrow. "Occupational stress, burnout, and health 
in teachers: A methodological and theoretical analysis." Review of educational 
research 68.1 (1998): 61-99. 
33. Haj-Yehya, Nehaya Awida. "The Educational System of the Palestinian Minority 
in Israel ‘under Occupation’: Educational Autonomy as a Right for Minorities." Studia 
Edukacyjne 42 (2016): 487-515. 
34. Hargreaves, Andy, and Dean Fink. "The seven principles of sustainable 
leadership." Educational leadership 61.7 (2004): 8-13. 
35. Harley, Ken, and Volker Wedekind. "Political change, curriculum change and 
social formation, 1990 to 2002." Changing class: Education and social change 
in post-apartheid South Africa (2004): 195-220. 
36. Heck, Johnnie Q. Accountability for academic learning and its impact on students' 
achievement in regular and alternative school environments. South Carolina State 
University, 1998. 



Analele Universității din Oradea. Seria științe economice 
TOM XXXIV, 1st Issue, July 2025 

 

514 
 

37. Hochschild, Arlie Russell. The managed heart: Commercialization of human 
feeling. University of California press, 2019. 
38. Hofmann, Stefan G., Joseph K. Carpenter, and Joshua Curtiss. "Interpersonal 
emotion regulation questionnaire (IERQ): Scale development and psychometric 
characteristics." Cognitive therapy and research 40 (2016): 341-356. 
39. Holsti, Ole R. "Content analysis for the social sciences and humanities." Reading. 
MA: Addison- Wesley (content analysis) (1969). 
40. Izard, Carroll E. "Basic emotions, natural kinds, emotion schemas, and 
a new paradigm." Perspectives on psychological science 2.3 (2007): 260-280. 
41. Jacob, Brian A. "The challenges of staffing urban schools with effective teachers." 
The future of children (2007): 129-153. 
42. Jaghargh, Fateme Zamani, et al. "A survey on organizational culture based on 
Stephan Robbins's theory (Case Study)." 2nd International Conference on 
Management and Artificial Intelligence IPEDR. Vol. 35. 2012. 
43. Lazarus, Richard S., and Susan Folkman. "The concept of coping." Stress and 
coping: An anthology. Columbia University Press, 1991. 189-206. 
44. Lee, Helena. "Changes in workplace practices during the COVID-19 pandemic: 
the roles of emotion, psychological safety and organisation support." Journal of 
Organizational Effectiveness: People and Performance 8.1 (2021): 97-128. 
45. Lee, Moosung, and Karen Seashore Louis. "Mapping a strong school culture and 
linking it to sustainable school improvement." Teaching and Teacher Education 81 
(2019): 84-96. 
46. Lewis, Dianne. "Five years on–the organizational culture saga revisited." 
Leadership & Organization Development Journal 23.5 (2002): 280-287. 
47. MacNeil, Angus J., Doris L. Prater, and Steve Busch. "The effects of school 
culture and climate on student achievement." International Journal of leadership in 
Education 12.1 (2009): 73-84. 
48. Millikan, Ross Hamilton. A Conceptual Framework for the Development & 
Maintenance of a Co- ordinated School Culture. University of Melbourne, 
Department of Education, 1985. 
49. Minke, Kathleen M., et al. "Congruence in parent-teacher relationships: The 
role of shared perceptions." The elementary school journal 114.4 (2014): 527-546. 
50. Mizel, Omar. "Accountability in Arab Bedouin schools in Israel: Accountable 
to whom?." Educational Management Administration & Leadership 37.5 (2009): 
624-644. 
51. Morris, J. Andrew, and Daniel C. Feldman. "The dimensions, antecedents, and 
consequences of emotional labor." Academy of management review 21.4 (1996): 
986-1010. 
52. Nilsson, Marie, et al. "Caring as a salutogenic aspect in teachers' lives." Teaching 
and Teacher Education 46 (2015): 51-61. 
53. Oplatka, I. "The essentials of educational administration." Third extended edition). 
Haifa: Pardes (Hebrew) (2015). 
54. Ouchi, William G. "Organizational paradigms: A commentary on Japanese 
management and Theory Z organizations." Organizational Dynamics 9.4 (1981): 36-
43. 



Analele Universității din Oradea. Seria științe economice 
TOM XXXIV, 1st Issue, July 2025 

 

515 
 

55. Paais, Maartje, and Jozef R. Pattiruhu. "Effect of motivation, leadership, and 
organizational culture on satisfaction and employee performance." The journal of 
asian finance, economics and business 7.8 (2020): 577-588. 
56. Peters, Thomas J., and Robert H. Waterman. "In search of excellence." Nursing 
Administration Quarterly 8.3 (1984): 85-86. 
57. Peterson, Kent, and Terrence Deal. "Shaping school culture: The heart of 
leadership." Jossey, San Francisco (1999). 
58. Pourrajab, Masoumeh, and Muhammad Faizal A. Ghani. "THE 
RELATIONSHIP BETWEEN SCHOOL ORGANIZATIONAL CULTURE 
AND  CHARACTERS OF SCHOOL 
59. STAKEHOLDERS: STUDENTS’PERCEPTIONS." MOJEM: Malaysian Online 
Journal of Educational Management 3.2 (2017): 18-31. 
60. Price, James L. "Handbook of
 organizational measurement." 
International journal of manpower 18.4/5/6 (1997): 305-558. 
61. Punch, Keith F., and Alis E. Oancea. "Introduction to research methods in 
education." (2014): 1- 448. 
62. Rampa, Seake Harry. The relationship between total quality management and 
school improvement. Diss. University of Pretoria, 2006. 
63. Reiman, Teemu, and Pia Oedewald. The assessment of organisational culture: 
A methodological study. VTT Technical Research Centre of Finland, 2002. 
64. Sabar, Galia, and Naama Sabar Ben-Yehoshua. "‘I’ll sue you if you publish my 
wife’s interview’: ethical dilemmas in qualitative research based on life stories." 
Qualitative Research 17.4 (2017): 408-423. 
65. Sam Schonfeld, Irvin, and Edwin Farrell. "Qualitative methods can enrich 
quantitative research on occupational stress: An example from one occupational 
group." New developments in theoretical and conceptual approaches to job stress. 
Emerald Group Publishing Limited, 2010. 137-197. 
66. Sathe, V. "Culture and Related Corporate Realities, Richard D. Irwin, INC. Illinois 
Sheth, N Jagdish; Parvatiyar, Atul,(2000) in Handbook of relationship marketing." 
(1985). 
67. Scardamalia, Marlene, and Carl Bereiter. "Schools as knowledge-building 
organizations." Today’s children, tomorrow’s society: The developmental health and 
wealth of nations, 1999: 274-289. 
68. Scheeres, Hermine, and Carl Rhodes. "Between cultures: values, training and 
identity in a manufacturing firm." Journal of Organizational Change Management 
19.2 (2006): 223-236. 
69. Schein, E. H. "The Role of the Founder in the Creation of Organizational Culture." 
Organizational Science (2007): 439. 
70. Schoen, La Tefy, and Charles Teddlie. "A new model of school culture: A 
response to a call for conceptual clarity." School effectiveness and school 
improvement 19.2 (2008): 129-153. 
71. Schonfeld, Irvin Sam, Renzo Bianchi, and Peter Luehring-Jones. "Consequences 
of job stress for the mental health of teachers." Educator stress: An occupational 
health perspective (2017): 55-75. 
72. Schultz, P. A., Pekrun, R. Emotion in education. Amsterdam: Academic Press. 
(2007). 



Analele Universității din Oradea. Seria științe economice 
TOM XXXIV, 1st Issue, July 2025 

 

516 
 

73. Schütz, Julia. Pädagogische Berufsarbeit und Zufriedenheit: Eine 
bildungsbereichsübergreifende Studie. Vol. 12. W. Bertelsmann Verlag, 2009. 
74. Seery, Brenda L., and Elizabeth A. Corrigall. "Emotional labor: Links to work 
attitudes and emotional exhaustion." Journal of managerial psychology 24.8 (2009): 
797-813. 
75. Shahamat, Nader, and Fatemeh Mahmoudi Sardareh. "Academic Journal of 
Psychological Studies." Academic Journal of Psychological Studies 6.3 (2017): 115-
120. 
76. Shann, Mary MH. "Academics and a culture of caring: The relationship between 
school achievement and prosocial and antisocial behaviors in four urban middle 
schools." School effectiveness and school improvement 10.4 (1999): 390-413. 
77. Shkedi, Asher. "Words that try to touch: Qualitative research-Theory and 
application." Tel-Aviv: Ramot (2003). 
78. Shohamy, Elana. "Implications of language education policies for language study 
in schools and universities." The Modern Language Journal 87.2 (2003): 278-286. 
79. Sokolowski, Robert. Introduction to Phenomenology. Cambridge University 
Press, 2000. 
80. Syaputra, Adi, and Achadi Budi Santosa. "The Contribution of Organizational 
Culture in Schools to Improving Teacher Performance." Tarbawi: Jurnal Keilmuan 
Manajemen Pendidikan 8.01 (2022): 49-58. 
81. Todd, Elizabeth S., and Steven Higgins. "Powerlessness in professional and 
parent partnerships." British journal of Sociology of Education 19.2 (1998): 227-236. 
82. Van Houtte, Mieke. "Climate or culture? A plea for conceptual clarity in school 
effectiveness research." School effectiveness and school improvement 16.1 (2005): 
71-89. 
83. Vandeyar, Saloshna, and Jonathan D. Jansen. "Diversity high: Class, color, 
culture, and character in a South African high school." (2008). 
84. Vandeyar, Saloshna, and Ronel Swart. "Educational change: A case for 
a'pedagogy of compassion'." Education as Change 20.3 (2016): 141-159. 
85. Vandeyar, Saloshna, and Roy Killen. "Has curriculum reform in South Africa 
really changed assessment practices, and what promise does the revised 
National Curriculum Statement hold?." Perspectives in Education 21.1 (2003): 119-
134. 
86. Vandeyar, Saloshna. "Shifting selves: Constructing and negotiating academic 
identities." South African Journal of Higher Education 24.6 (2010): 914-934. 
87. Zembylas, Michalinos, and Paul A. Schutz. "Research on teachers’ emotions in 
education: Findings, practical implications and future agenda." Advances in teacher 
emotion research: The impact on teachers’ lives (2009): 367-377. 
88. Zembylas, Michalinos. "Investigating the emotional geographies of exclusion at a 
multicultural school." Emotion, Space and Society 4.3 (2011): 151-159. 
  


	SECTION MANAGEMENT, MARKETING, ECONOMIC, INFORMATICS AND CYBERNETICS
	CULTURAL DISTINCTION WITHIN SCHOOL ORGANIZATIONAL CULTURE AND ITS EFFECTS ON TEACHERS’ REGULATION OF EMOTIONS IN ARAB HIGH SCHOOLS IN ISRAEL
	Manal Awad HIJAZI1



