The Annals of the University of Oradea. Economic Sciences
TOM XXX, 2" |ssue, December 2021

TEACHING BUSINESS ENGLISH ONLINE. ASSIGNMENT ACTIVITIES
AND TESTS IN MOODLE

loana Claudia HOREA!, Cristina Laura ABRUDAN?

12 Department of International Business, Faculty of Economics, University of
Oradea, Oradea, Romania

lioanahorea@gmail.com

2 cabrudan2003@yahoo.com

Abstract: In many universities around the world, the current pandemic situation
confined the academic process to online interactions alone, with no physical
presence in a class, the ‘face-to-face’ classes being held by means of applications
or programs that provide video conferences facilities. Besides these tools for live
communication, most universities - among which ours, as well - have started to
make extensive use of the e-learning Moodle platform. Especially designed for the
distance learning form of education, the Moodle platform has previously been
used in our university mostly by the teachers involved in the distance learning
form, particularly for the purpose of providing the distance learning students with
study materials and other resources of interest for the subject - through the
resources uploaded on the pages of the discipline -, for communication - by
means of forums and chat rooms -, and for enabling a few tests and assignments
along the semester. Now, with everything going online, the vast range of facilities
this application offers has come to be discovered by all academics involved in the
instruction process. In both synchronous and asynchronous activities organised by
means of the platform, the user will find useful a series of facilities offered by the
platform. Among these, the current study will refer to several diverse possibilities
of using the activities of Assignment and Test for the classes of English for
Business, with a series of examples of exercises that were created by means of
these Moodle tools. The regular file upload assignment in which the student were
instructed what to prepare, compose or solve, and upload at the specific button
has now, with experience, 'grown' obsolete, more interesting online text types of
assignment being preferred, such as video or audio records, texts written directly
online in the applications or others types following templates and using materials
posted. As for the tests, besides the basic types - more straightforward and easy
to create - such as: multiple choice drills, matching, true / false, short answers, or
drag and drop, there will be exemplifications of the embedded answers (cloze)
type, which requires audacity and willingness from the teacher to put in more effort
to prepare and self-instruct on how to use and enter special codes in order to
create complex exercises. Needs teach us and eventually the results prove indeed
rewarding and worth the effort.

Keywords: Business English, online teaching, Moodle platform, assignment
activity, tests.
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1. Preliminary observations

1.1. Previous preoccupations

Moodle is a well known platform for distance learning that has been implemented
and used with universities around the world for several years now. The
preoccupation for teaching languages through Moodle has been a concern of
several researchers in the field.

As soon as the year 2009, a book with online language-learning activities using
Moodle platform is published by Jeff Stanford, bringing a series of examples on
"how to use Moodle 1.9 to create complete, usable activities." (Stanford, 2009)

In 2010, Moodle has already become a fashion, and teachers and researchers, as
Phil Bird, began to share creative ideas, tools and techniques, used with their
learners. (Bird, 2010)

In 2011, Warth-Sontheimer presented in details, with concrete examples, five
Moodle activities - Forums, Chat, Wiki, Assignment, Glossary and Games - that will
"take you very far", focusing on "using the individual activities for language
teaching in particular." (Warth-Sontheimer, 2011, p.11)

Others see Moodle an advantage in itself, a step towards progress in language
teaching and learning: "The multi-functionality of Learning-Management System
(LMS) such as Moodle is integrated in English language classrooms to enhance
students' learning.” (Suksan; Nutprapha, 2010)

Some years later, Moodle had taken ground and more and more researchers
started to dig into its utility and benefits. Reviewing an electronic language courses
they developed and implemented at higher education level, Aikina and her fellow
researchers come to the conclusion that "electronic courses designed by means of
the e-learning platform Moodle are ideally suitable for the efficient blended learning
implementation." (Aikina et all, 2015)

Learners, as always open to the new, to technology and innovative systems seem
to find these courses and the activities they provide much more appealing than the
classical lectures and seminars "Most students reported greater satisfaction from,
engagement in and motivation for learning." (Gluchmanova, 2016, p.497)

There are, nevertheless, opinions to the contrary, as the research of Khabbaz and
Najjar shows: "The findings imply that learning language through Moodle-based
teaching materials impede the process of being autonomous language learners."
(Khabbaz, Najjar, 2015)

1.2. Current concerns

Year 2020 comes with unforeseen challenges in education, as well as in most
domains of human activity. The current circumstances, of Covid 19 pandemics,
have brought about a great deal of new demands in the process of teaching and
learning. In many cases, the academic process was confined to online interactions
alone, with no physical presence in a class, the 'face-to-face' classes being held by
means of applications or programs that allow "video conference", such as: Zoom,
Google Meet, Microsoft Teams. Besides these tools for direct, live communication,
most universities - among which our university - have used, intensively and
extensively, the e-learning platform Moodle.
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2. Assignment activities

2.1. Regular assignments

The uploaded files assignment type has been the most commonly used in previous
years for projects, articles, even exercise solving, as homework or along the
scheduled classes, as individual or group activity. But this previously so commonly
used type of assignment consisting of posting requirements and then checking the
uploaded files with the students' work on the exercises, articles or projects has kind
of fallen into disuse or at least ordinariness.

Moodle nevertheless provides the possibility to have more attractive as well as
straightforward types of assignment. These not only can offer diversity and
neuroplasticity to the users but are also more user friendly. They can be less time
consuming and more appropriate to the use during classes, due to the direct,
online work they imply.

2.2. Online activities

Thus, more interesting online text types of assignment seem to be favoured, even
spicing up the individual class activity, with video or audio records, texts written
directly online in the applications or others types following templates and using
materials posted.

Some of these can be seen in the figures that follow. They represent actual
activities that were done with a class of first year students during their practical
course classes. Names, contacts, video records of respondent students have been
blurred for data protection reasons.

Figure 1 shows the pages representing the requirement in the assignment of audio
recording, respectively, two answers registered for this assignment. The instructor
hears the audio recordings posted, by clicking the play button directly from the view
and grading page.
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Figure 2 represents the task page and the response page for the assignment
consisting in filling in a template file. As seen in the first picture, the template file is
a word document attached to the assignment instruction page. This means that it
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becomes visible together with the assignment, i.e., if the case, at the moment the
assignment's restrictions are over, conditions are met and it becomes available.
While figure 3 presents the page with instructions on a video recording assignment
and then the view page with students registered activities, figure 4 shows
instruction and results pages for online text assignment. The last example in the
subtitle, figure 5, brings about the design page of a questionnaire activity and that
of its response page. It is quite obvious that at least two of these types of
assignments can be very important for the course at stake: The video and audio
recording facilities are of much value for language classes especially. They provide
the teacher with records of the students' pronunciation, intonation and ability to
render a text in a natural and proper way. Records can be later revisited, analysed
and addressed, as well as they can stay as landmarks and proofs for improvement
and progress.
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Business English 12 - 2020/2021

Figure 3. Online video recording - aSS|gnment task page and response page
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Flgure 5 Onlme Questionnaire - questlons edltlng page and response page

3. Testing

3.1. Ready-made vs. complex test types

The online test with multiple choice drills has been one of the first activities used
with Moodle classes and evaluations and its usefulness and advantages are
undoubtedly recognised. It has always been and will probably remain one of the
best applications for rapid testing both during classes and for evaluations.

Various exercises such as matching, short answers, numeric answers, filling in
gapped texts, drag and drop exercises, arranging fragments in texts, cloze text
multiple choice from variants button, true/false, yes/no, diagram description, as
well as combinations of these types make tests not only more complex and
realistic but also more appealing and appropriate.

For matching, true/false, yes/no exercises, Moodle offers question types especially
designed and the use of these is quite straightforward.

An example of matching type exercise and its configuration is in figure 6.
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Figure 6. Creation and result for a matching exercise type

3.2. Designing complex tests
The creation of the other complex types aforementioned require more work as the
embedded answers (cloze) question type has to be used (Figure 7a).
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Figure 7a-b. Embedded answers (cloze) question type and de5|gn -instruction
help-page

There are several formatting instructions that need to be strictly and attentively
followed by the instructor in order to programme the application correctly and get
the desired result.

Further assistance is needed so that the help section (Figure 7b) will surely be
used, and the page with formatting instructions will have to be analysed.

3.3. Examples of coding and final aspects of complex tests

When editing the questions, the instructor has to accurately use the codes, to
instruct the soft "talking" its language, so as the application can decrypt it properly
and render the desired result. The exercises resulting from such encryptions used
in their instructions will look like any normal exercises that are regularly used in
printed format materials.
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Some examples can be seen in the figures of the subsections that follow.

3.1.1. Giving short numerical answers

The end result will be similarly looking exercises with gapped text in which
numbers of the correct answers from those listed should be introduced by the
respondent from the keyboard. The design, though, can be produces either by
using the 'shortanswer' instruction and identifying the right one among all numbers
listed, by the sign of equality placed in front of it, or simply by using the 'numerical’
instruction followed only by the right number after the sign of equality. The latter
variant is more appropriate in this situation, the former being more useful with
longer answers to be typed. Such longer answers may be words or groups of
words, either to choose from a given list or to just fill in according to specific
requirements. For instance, as seen in the last subtitle here, 3.1.8., words derived
from the ones given are required to be typed, checking knowledge of affixation
and word formation.

Textul intrebari o 1 A S B I EE %S TE & A up

Fill in each gap with the number (1-10) corresponding to the structure that fits there:

1 at first 4 for everyone 7 of individuals 9 their services
2 large companies 5 do not keep 8 international financial 10 forms of
3 the most 6 offer many

Commercial banks are {1:5SHORTANSWER: 1~2~=3~4~5~6~7~8~9~10} important banks. They {1:SHORTANSWER: 1~2~3~4~5~=6~7~8~9~10)
services, different {1:SHORTANSWER: 1~2~3~4~5~6~7~8~9~=10} accounts and also loans. While, {1:SHORTANSWER: 3~4~5~6~2~=1~7~8~9~10},
commercial banks only offered {1:SHORTANSWER: 1~2~3~4~5~6~T~8~=9~10} to businesses and companies, they are {1:SHORTANSWER:
1~2~3~=4~5~6~7~8~3~10} today.

Investment banks {1:SHORTANSWER: 1~2~3~d4~=5~6~7~8~9~10} or take the money {1:SHORTANSWER: 1~2~3~4~5~6~=7~8~9~10}. They help
organizations and {1:SHORTANSWER: 1~=2~3~4~5~6~7~8~9~10} raise money on the {1:SHORTANSWER: 1~2~3~4~5~B~7~=§~9~10} markets.

T intrebare

Nu a primit
raspuns inca

Fill in each gap with the number (1-10) corresponding to the structure that fits there:

1 at first 4 for everyone 7 of individuals 9 their services
Cr=nen D 2 large companies 5 do not keep 8 international financial 10 forms of
3 the most 6 offer many

Commercial banks are |:| important banks. They l_:| services, different |:| accounts and also loans. While, |:|. commercial
banks only offered l:l to businesses and companies, they are l:l today.
issmentbonks|__ o aka e maney| | Theyhlp crgnzmtionsana| e money o |mrkt.

Fill in the gaps of the text with the numbers corresponding to the structures that fit in each gap:
1 money 2world 3 exports 4 come 5 monetary 6country 7 expensive 8 purchasing 9 imposes

By the concept of {T:NUMERICAL:=8} power, economists try to establish a {1:NUMERICAL:=5} unit to assess {1:NUMERICAL:=2} economy.
A country that {1:NUMERICAL:=9} tariffs will make imports more {T:NUMERICAL:=7} than home produced substitutes. If a country
{1:NUMERICAL:=3}, money will {1:NUMERICAL:=4]} into that country, while if the {T:NUMERICAL:=6} imports, {1:NUMERICAL:=1} will leave

the country.
Fill in the gaps of the texa with the numbers comesponding to the structures thas fit in each gap
8602 ol
Fipurs Inca 1 money 2wordd 3 exports 4come Smonetary 6 coumtry 7 expersive B purchising 9
Marcat S 9.0 HnPOLEes
By the concept of POwWer, econoenists try 10 establish a unit to assess
economy. A country that tanifs will make imports more than home produced
substitutes. If & country , MOney wil nto that country, while i the
mports, will leave the coumtry
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Figure 8 Coding and result for short numerical answers

3.1.2. Image-text correlation

Again using the 'numerical' instruction, the students can be asked to identify
structures describing pictures, images, or drawings they are presented. The image
in uploaded in the text of the question and then the descriptions are given and
identified as correct by introducing the right number in the 'numerical’ instructions.
Further exercises are very pertinent in this situation. Thus, having in the first part
several numbered speech bubbles and direct speech enunciations to choose from
and match, a next part can be easily created. That latter part can be designed for
checking knowledge of indirect speech. This can be done as in the example in
figure 9, by multiple choice questions having several variants from which to
choose the correct transformation of the given enunciations into indirect speech.
The variants will be introduced by the 'multichoice' instruction, or one of its
variants, 'mch' - for horizontal design - or 'mcv' - for vertical design, as in the
example below.

Write the corresponding number near the questions bencath and choose the appropriate variant for the reported speech structures following:

Wt have you boen azing? [ENUMERICAL o4

[Consider the following image of 2 campsite in the carly ‘805,

t the boyef ha had=if he has

ste attandant _ soma watar, (1IACV: sha can gats-if can sha got-= whera tha could gat-whars she gets-whara can gha gat

Sha ackad him f__to thadieo __ [1ACV: ha s gomg - tonight-was ha going - that night = ha going - tonight -ha was going - that night -ha was going - Lt night)
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1l ks
= Consider the following image of a campsite in the early *80s.

Nu a primit

raspuns incd

Marcat din
10.00

Write the corresponding number near the questions beneath and choose the appropriate variant for the

What have you been eating? l:l

Does she cry at night? l:l

Have you locked the car, Tom? l:l
Where can | get some water? l:l

Are you going to the disco tonight? l:l

She asked them ___ eating.

(O they had been

(Owhat had they been
(Owhat they had been
O they were

C what have they been

He wanted to know __ at night

4 the baby girl cries
Cwhen she cried
Cxthat the baby cried
Owhat does the girl cry

O she criea

Figure 9. Coding and result for image discussion (and reported speech)

3.1.3. Diagram/graph description

speech

He asked Tom __ locked the car

(O that the boy

M he haa

COf he has

Onave you

(it has he

She asked the campsite attendant
(Oshe can gets

O can she got

Owhere she could get

Owhere she gets

(where can she get
She asked him if.
One is going - tonight
(\was he going - that night
Ok he going - tonight
(:M was going - that night

Ohe was going - last night

___to the disco __

— SOMme water

Inserting graphs or diagrams such as in the example below (*"Describing charts" -

British Council, 2020), the encoded text can then be added to the text of the
exercise in the creation page.

W Smartphone ownership by age group: 2011 and 2016
ownership 100 Percentage —
(percentage of o 100 (o) 2016
population) 80
60 80
40 a0
: i /'S
0 0
B b Ak B ok b
b o o ,Ms«a":w S ,sé‘:w
e‘ s ,@ﬁ,p‘ e‘ﬁ,p‘ 1" YV oEysese
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The fext chart [ TVULTICHON E duseeane nilunanes~Bunton~Burtatve] the prcintage of the [TSHORTANSIWER spopuliion) who owned 3 [15HORTANSWER sgmanphone) Som 2011 8 [INUMERICAL=2014)
and the {EMULTICHOIC Epne~frst~two~ =second] breaks the pescentages down by [IMULTICHOICEaged~aging~ =age~old] for 2011 and 2016
Ovecal smartphone cwnership [EMULTICHOK Edecraased~ =increised) duing the sx-year peiod. In geneal the [1MULTICHOICE youngest~mere young~ =younger-more younger} people were, the more
[EMULTICHOK Exniicaly~ = By~ lce~disiice] they were 10 own 3 smirtphone. Howeves, the mont sonicant increases n smarphone [ENIULTICHOICE ownie s ownasship~oun~own] between 211 3nd 2016 came
from people aged [TNUMERICAL:=45) to 54 Fom &5% 1o 84% fom those in the 55 10 64 category, [1SHORTANSWER: =Hom] 9% o 59%; and fom those {ENULTICHOK Eaging~=agad~age~ages] 65 to T4 fom 5%
[TSHORTANSWER 212} S0%

The percentage of {EMULTICHOICEpeoples~=people] who owned 2 smatphone sose [EMULTICHOICE steady~=steadiy]. starting 2t around 35% in 2011 and reaching about T7% by [TNUMERICAL:=20%6]. People
39ed 1610 4 represantad the [ENULTICHOICEsmalest~smal~ =gestist~gresg) parcentage of smanphont ownenhip in [IMULTICHOKEaach~=both~al 2011 and 2016 75% of pople aged B 10
[TNUMERICAL:=34) and 72% [IMULTICHOIE 2t~in~=0f~10] those aged 3510 &L owned 3 smanghone [IMULTICHOKE 010 =imveag) 2011, [IMULTICHON Eraising~ =riing] 10 88% and B5% sespectively by 206

Athough aimes [IMULTICHOICEamybady~somebody~ =nobody~everyody] n the T5+ age tategory owned 3 smartphone in 201, 15% [EMULTICHOKESrom~ =of~out] the group cwned smarphones in
[TMULTICHOKE2013~ 2014+ 2015~ 22016}

‘Give the right answers choosing from the listed variants or filling in the blanks with the corresponding word or number, according to the charts.

Smartphone Percentage
ownership 100
(percentage of

population) 80
60 /
40

20
0
N
N
ey

A > S e
DU RN Pt
BT AR AT AR AP

Smartphone ownership by age group: 2011 and 2016

Percentage
100 20 16

80

60

40

20 .
0

o
\‘Q/ qqqq e R rb‘fb?‘o’
Age

Y N % Sy POTS ey e
percentages down by _ for 2011 and 2016
Oversll smartphone ownership _ during the sbe-yesr period. In genersl the 4 | people were. the more they were to own &

smanphone. However, the most significant increases in smanphone ¢ | between 2011 znd 2016 came from people aged o 54, from 46% 1o 8455

from those in the 55 to 64 category, l:l 9% 1o 50%; and from those l:l 65 10 T4, from 535 l:l 5058

The percentage nf|:| who owned 2 smartphone rose l:l starting 2t around 353 in 2011 and reaching about 775 by l:l Peopie aged 16
to 24 represented the l:l percentage of smartphone ownership in l:l 2011 and 2016. 75% of people aged 25 to l:l and 72% l:l those
aged 35 to 44 owned 2 smartphone EI 2011, l:l to B8 and B6% respectively by 2016,

Arthough asimast I:l in the 75+ age category owned 2 smanphone in 2011, 15% El this group owned smarphones in El

Figure 10. Coding and result for diagram discussion

This will result in a really professional looking outcome, an attractive exercise of
graph description, such as seen in figure 10.

For encoding, all three instructions previously presented have been used,
‘numerical’, 'shortanswer' and 'multichoice’. This selection was resorted to for a
combined and complex design of the end result. Thus, the final drill contains gaps
to fill in with short words or numbers and selection arrow buttons to choose one
variant from the ones displayed when clicking the arrows.

3.1.4. Filling in with the right structure
Exercises with words or structures to be placed in the right position in a text can
be also created by using the drag and drop tool. This is encoded by inserting in
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the text numbers between double square brackets and then indicating the right
answer for each numbered option. To have them presented in an identical design,
the same group is selected for all words introduced, as seen here, in figurell,
where group A is chosen for all words.
The result will be an exercise consisting of a gapped text and the words/structures
listed below it. The latter appear in boxes that can each be selected and dragged
with the left button of the mouse kept pressed and then released to drop the
content in the correspondent gap in the text. The shuffle button situated at the
beginning of the options introduction fields has to be selected in order to have the
structures displayed in the resulted exercise in a randomised order. Else, they are
going to be listed exactly in the right order, which will reduce the exercise to a
simple dexterity one, of exercising the mouse handling skill of dragging and
dropping.
Drag and drop each word i the comespanding gap:

Drag and drop each word in the correspanding gap:
""" A presenter has 10 expose findings in a trusth and 1o be aware of the nooverba that

7 Amesteci may be trarsmitied thiough QU

Ol The s are meant fo renforce your 2 images well chosen can be both entertaning

+ | O elmitat and

A presentation can contai hghly detaied Justrations and

Opine [[7]

Rispursd | techmical g | 4 ¢ | Dnelmiat
Rispunsul | daia g | & % | Dnelmitat

Figure 11. Coding and result for filling in a gapped text

3.1.5. Arranging fragments in the right order

Placing fragments in the correct order to get sentences is another type of exercise
that can result from using the drag and drop tool. This time the structures that are
to form distinct sentences can be identified, featuring different designs - colour and
shape of the boxes, as seen in the last part of figure 12 - the image of the end
result, the exercise created. This design is produced by selecting different groups
for them, as seen in the middle part, which shows the way options are introduced:
group A for the structures 1-6 belonging to the first sentence, group B for the
structures 7-10 that belong to the second sentence, and group C for the last 5
structures that are to form the third sentence.
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Arrange the given fragments to form the sentences:

To work shifts means (1171 [[211 [[31] [[47] [[51]1 [[S11.

‘Arrange the given fragments toform the sentences:

SME [[71] [[81] [[21] [[10]]

The diagram [[11]] ([12]1] ((13]] ([14]] ([15]]). 'Io'n:ﬂi'ﬁ!'ﬂfi'!| | | ‘ H |

S
I

oifes fimes i1 || inthe moming

The diagram

faveto gutowark ‘ eenaimig theafemonar ‘

(v e [

|a|ga|izalimd'ﬂrl] RN ” tre fizaical H sinrireofs ‘ tmmisns]

et someimes fou

Figﬁre 12. Coding and result for arranrgi'ng fragments in order

3.1.6. Combined answer types

The following model features a combination of several instructions; the students
will have to fill in with right words, choose from variants, find and write synonyms
etc. For this, coding instructions for short answer, numeric answer and multi-
choice answer types will be used, combined as desired, the coding page and the
resulting exercise being presented in figure 13.

(hoose from the

(hoose from the § ambered structresthase 3 that it in the blanks Cuitng the commesponding number n each bank),scectthe comest variant
from hose iven for the 5 option gaps (selection boes with aows] i the text and writethe syronyms next o the § words beneath the fragment (a5
ou can find thems inthe ext:

\ tan
those given for the 5 option gap:

find them inthe text):

1.shortof maney 2 welbappointed 3. payng in cash 4 poeth hostel 5. oat of pocizt

Asarepor aparment s 100

epenge g xpenges wete ot vey ofen + | the company. When e was aways very careul, almast sspicions

+ e People sy that heused o check s & geveeal tmes, which means he + | anthe dieap penon

disresthi={1 SHORTANSINE

T SHORT
= SHORTANSNER=pesce

Figure 13. Coding and result for combined short, numeric and multiple choice
answer

3.1.7. Multiple choice

Besides the general type of multiple choice drills, with one sentence at a time,
tests containing more sentences in one exercise can be drawn up, as we briefly
mentioned in a previous subtitle. The variants can be arranged either horizontally
or vertically, or within the text and accessible from the selection arrow buttons, or
after each sentence/ fragment or at the end a.s.o.

A. with variants displayed at selection arrow buttons within the text
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Choose the right structures:
Choose the right structures:

Banks {1:MULTICHOICE: providing-=provide~provision} their customers with a
{1-MULTICHOICE: numerous~numered~=number} of services, Wi chedking Banks ¢ | their customers with a ¢ of services. With a checking
{TMULTICHOICE: count-~accountant~=account; you can {MULTICHOICE: ¢ youcan % |your bills. A checkis a slip of paper + tells the
play~pray~=pay} your bils. A checkis a slip of paper {1:MULTICHOICE: this~=that-the}
tellsthe bank {1MULTICHOICE: how many~=hon much~=50 much) maney it should bank % | money it should withdraw # account and s
withdraw {TMULTICHOICE: for you==frem your~from you} account and {1MULTICHOICE: . | N A i

. someone else. Today, more and * |use the internet banking service, to pay
pays at~=pay to~paid for} someone else. Today, more and {:MULTICHOICE: mare | E—
peoples~most people~=mare people} use the intemet banking senvice to pay + . Banks $ their customers plastic cards they
{MULTICHOICE: there bill-they bils~=their bill, Banks {IMULTICHOACE: give, too-=zlo H| )
give-~as well givenjtheir customers plasfic cards {:MULTICHOICE: which with-=with an ¢ [orteicanicenine ¥
whic=shich i} they can {1:MULTICHOICE: get moneys~=get maney~be got money} from which with
their account everywhere {1MULTICHOICE: ant=end==and) whenever they want. with which

B. horizontally, displayed after the text

Selct the right word from the three o fourfisted inthe & lines under the text, to il in the gap in the comesponding line
inthe ext

1 Pagermoney had been fst experimented n Chinginabout M0but_ prinked so meny nates that inflaion ecame
huge roblem.

L example of fat money bthe

1T el with the finencil isues ofthe tae.

4, Comglex acions such a5 areundertaken by speciaized agents n the ackoffie,

. e abligations of the company to tencfer sonething ofvlue to another pary.

£ Monetay poliy i one o the ool that  nationalgovemiment uses to

7. The 2008 inacial s goes back tothefate 19905 when Intemet companies o nowhere.

1. The Central Bank atempts to achieve economic sabfty by varying the .
[IMCH:the cetralbenk-=the emperar-a politca pary-a commerclbenk]

CH ser ~bank account-=banlnote- cheque}

[1:MCH: commercial bank-=national bank-vestment bank-reditinsitution}

-MCH: cash paymets =it le analys-apening accounts~forign exchange

[1MCH: Assets~Profis~ osses~=Lizhilteg

MCH: deeop fsce plicypay s debtsonganize the central benk-=infuence s economy]
[1CH startingesmenged-=starte emenging <tate emenge-stating emerging}

MCH: qualty of money cireating-= ity of money in cialaion~creulrty of many coing)

Select the riht word from the thee or fou istedin the 8 lines under the ext, to il inthe gap inthe corresponding line in the
text:

C. horizontally, displayed after each sentence

Cheosethesrochesitinginthe g
Gobakzzion wasfek mostyinthe____.
(IACHCentre ot Wes]
Modemeconomy__

(130

by

(140CHmainzin aine—hse-atrac]

[1MCH

Theeconamicagntseling goodsto inchidual astomesisa___.

(14N Hforvarsing et wbckesthr-maruoctrr)

Thetotal oipst pescapie
[ACHENP-=G0P-NC-GN]

The Third Worldis .

(140CHhe ymbel
gotatwar

éa duirucive

1, Paper money o been' i Chin in bout $10 bt printed 5 many notes tat nfiation ecameahug
problem,

2. ko eample o it money isthe .

3.The dealswiththe financial ssues of the tate

4, Comp has ertaken by specialized agentsn the back ofice.

5, areobigations of the company to transfer something of value to anther pary.

6 Monetary policis one ofthetools that  national o ;

7.The 008 finacia criss Qs back o th e 1990 when nfemet companies fom nowhere.

8, The Central Bank attemps to chieve economic stabily by varying the .

Ca commercial bank Othe central bank Ca poltca pary Cthe emperor
Ocheque Chanknote siher Chank account

Onationalbank Cereittttion imestment bank Ocommercial bank

) cash payments credit fle analyis Coreign xchange Copening accounts
OPrfits O hssels Closses Cliabidtes

O develop fical poly Oinfluence s economy Corganize the cental bank Opay s debts
(itadar o Cotcn i rtod amortad bited acorc
JSiaring emefge Y b : 90g
circulary of many cons 0 quality of money ciculaing Ocquantty of money incirculaton
(Chioase the stractures fitting in the gaps:

(Globalization was felt mostly in the .

Qentre OMorth Oast OWest
Modem economy .

Olimits to the frontiers of the state Oexceeds poitcal frontiers Orespects the country's borders
Powerful nations may actually power to the weaker ones as 2 consequence of globalizztion.

Omaintain Ogain Olese Qatract
‘When imparting is expensive due to high , the altemative is to manufacture locally.

Ologistics systems Oimpart tariffs Otax incentives Oproduction volumes
The economic agent selling goods to individual customers is a .

(Oforwarding agent Oretailer Owholesaler (Omanufacturer
‘The total outpust of a particular country divided by the number of peaple living these is the per capita.

QGNP QOGDP ONIC O6NI

D. vertically, displayed after each sentence
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is the economic agent selfing goods o indnidual customers

impering besemes sxpensive.

a5 2 consequenc of globalizatan.

5.The < capita represents the total GutpuT of  panticular county divided by the number of people Iving there.

s ouptof a partior county dided by the e o people g e —

SGoe
oNiIC
OGN

6. The Third Warid &

ymbal of

et of deveioping

econamies of the West

Figure 14 A-D Coding and result pagéé with various displays for multiple choice
drills in one single exercise

Four examples can be seen in the images constituting figure 14 (A-D), and having
design explanations before each, as seen above.

The instructions used were 'multichoice’ (for A), 'mch’ (for B and C) and 'mcv' (for
D). Mch and mcv have to be positioned according to the display desired for the
final exercise: either after each sentence or below the whole text, the end result
following the same structure.

3.1.8. Word formation

As incidentally mentioned in the first subtitle, the 'shortanswer" instruction is best
used with words that are to be written by the students from the keyboard, as
following diverse indications. Some of the most common refer to changing the
grammar value of given words so as to fit in the text, namely word formation by
derivation and affixation. Others may refer to simply writing the missing words
according to the requirements given by close vocabulary elements, lexical
structures, idiomatic expressions, collocations or grammar rules. Figure 15 shows
the production and the end result of an exercise based on suffixation.

Fillin each line with the corresponding word (IN CAPITALS) derived from the ~ Fill in each line with the corresponding word (IN CAPITALS) derived from
following words aiven inthe riakt order: INSTTUTE, LIABLE, NEGATE the following words given in the right order: INSTITUTE, LIABLE, NEGATE,
ollowing words given in the right order: INSTITUTE, LIABLE, NEGATE COMMERCE, INCREASE, CORPORATE, OWN, MEET, DIRECT:

COMMERCE, INCREASE. CORPORATE, OWN, MEET, DIRECT: An may fail because it becomes insolvent; that is, its assets
An {1:SHORTANSWWER: ~=INSTITUTION} may fail because it becomes insolvent; that is,

N N fall below its and its net worth capital becomes
its assets fall below its {1:SHORTANSWER: ~=LIABILITIES} and its net warth capital
becomes {1:SHORTANSWER: ~=NEGATIVE,
A (1SHORTANSWER: ~=COMMERCIAL) bank can ecome nsclvent because f aen pani can become insolvent because T loan defaults,
defaults, {T:SHORTANSWER: ~=INCREASED) interest rates, and other events, interest rates, and other events.

Most {1:SHORTANSWE

=CORPORATIONS] offer two kinds of stock. Most offer two kinds of stock. of common

{1:SHORTANSWER: ~=0WNERS} of comman stock can go to the annual rock o th | ¢ e stockhold -
{1SHORTANSWER; ~=MEETINGS~=MEETING}of the stockholders, present heirdeas — - oo o7 the slockhoiders, present ther
and vate for the board of {I:SHORTANSWER: ~=DIRECTORS} rif=ms e vl i din o

Figure 15. Coding and result for derived words
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4.Conclusion

This article presented only some examples of the multitude of online exercises,
activities and tests, produced on the Moodle platform for the classes of Business
English taught by the authors during the academic year 2020-2021. It was a
challenging year both for students and for academic staff.

Rewarding as it is to see the appealing, effective and innovative exercises, as the
results of the designing Moodle activities, assignments and tests prove to be for
Business English classes, the amount of work behind them is also to be taken into
consideration. It is indeed a sensitive topic for teachers and language instructors
and an important factor in assessing worthiness of the entire process. However,
one aspect is very relevant in evaluating the advantages: once created, these
activities are easily importable from one page of the platform to another page
managed by the same teacher. Thus, they can be useful resources for many
classes, series of students, several years forward, or can, if needed, become the
starting point for further developed exercises, with small changes brought to the
already designed material.

Hard times ask for extra effort in all aspects, but, with proper management of
resources and willingness to later integrate the acquired innovative approaches
into the system that will one day reach normality again, the entire endeavour put
into the production of the educational, language practice and testing resources
can surely pay off. It is one big strive in these pandemic times that has the
potential of becoming a true asset for the institutions that are open to
implementing hybrid- and e-learning. If best used, properly assessed and later
integrated in a revolutionary system willing to keep what is good from these times,
these educational resources can only bring development and progress to the
teaching and learning process and to the institution itself.
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