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Abstract: The higher education system in Romania is facing a number of challenges 
coming from its external and internal environment, challenges which threaten even its very 
own survival. The significant decrease in the number of high school graduates, the 
increasing disengagement of the new generations towards the idea of study, the marketing 
myopia that has characterised the university management act are just a few of the 
challenges that compel the responsible policymakers to adopt a new management 
philosophy, a philosophy which has as central point the student centred education 
paradigm (SCE). For operationalizing this philosophy in the current practice of Romanian 
universities, it is necessary to develop and use a system of performance indicators for the 
student-centred education (SPISCE). This system would have the purpose: to monitor the 
performances obtained in time by the higher education institution (HEI), allowing their 
comparison with those of other competing institutions; to allow the identification of areas 
where a significant improvement in SCE is needed; to facilitate the establishment of a 
client oriented marketing strategy within the institution; to create a favourable framework 
for promoting an organizational culture specific to SCE among teaching staff members and 
to redesign their rewards system, taking into account their performances in practicing the 
SCE. We will conceive the SPISCE starting from the process model, resulting three major 
categories: input-specific performance indicators, process-specific performance indicators 
and output-specific performance indicators. The academic year pass rate, the retention 
rate, the number of graduates who continue with master studies, lifetime value are just a 
few examples of such indicators. Measuring them will help the management team of a 
university to understand the supremacy of relational marketing compared to the 
transactional one, the importance of holding on to students and not just attracting them. In 
other words, universities must focus on keeping students by offering an experience that 
brings them as much satisfaction as possible with regard to the competencies obtained 
and their membership in the academic community. In the final part of the study we 
measured a series of performance indicators for SCE within the Economic Sciences 
Faculty in Oradea (ESF) and made suggestions for improving them. We believe that 
measuring performance indicators regarding the SCE is a requirement for practicing a 
performant management in an institution of higher education and for the improvement of its 
competitiveness. 
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1. Introduction 
The higher education system in the EU and implicitly in Romania is one of the most 
affected areas of socio-economic life after the last global crisis. It was not by chance that at 
the beginning of 2015 there was launched in the European public space the idea of 
privatisation of state universities, a measure that also targets our country 
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(www.ziarulring.ro-1.04.2015). It is very hard to predict the consequences of such a 
decision and whether our society is ready for such a measure. Consequently, we will 
confine ourselves to identify the causes that have brought the higher education system in 
Romania on the verge of collapse, causes which may suggest a series of solutions 
opportune to be taken in the future. We have divided these causes in two categories: 
A. Causes specific to the external environment of the university: 
ü significant decrease within recent years in the number of high school graduates who 

have passed the baccalaureate (www.mediafax.ro); 
ü budget commitment insufficient for universities for them to be able to obtain 

performance; 
ü increased disengagement of the new generations towards the idea of study, school; 

ü advancement in the Romanian public space of human models whose success was not 

determined by their performance related to studies.  

B. Causes specific to the internal environment of the university: 
ü lack of opening on the universities’ part towards the business environment that could 

represent an important resource provider in the form of learning opportunities for 
students and in the form of financial and material resources; 

ü too little orientation towards the student as main client of HEI, that which equals 

marketing myopia. 

Starting with most of these difficulties, we propose as a solution practicing a SCE which 
promotes the idea of partnership between the three main stakeholders: the student, the 
teacher and the employer who promotes the role of mentor teacher and provider of 
learning opportunities for students. SCE provides an organizational culture and a portfolio 
of tools that should represent the core of the new managerial philosophies in the 
universities in Romania and not only. The practice of SCE in a HEI is dramatically 
dependent upon the layout and use of a system of indicators by which to measure the 
performance of the institution in this respect. Such a system is an extremely useful tool for 
the management team who can make decisions based on objective, real information not 
assumptions. As a result, through the present study we proposed designing a SPISCE. 
 
 
2. The necessity and the purpose of using a system of performance indicators 
related to SCE in a HEI 
The necessity but also the difficulty of designing a SPISCE are determined by the 
characteristics of the higher education service: 

ü The high degree of uncertainty with regard to the end result of service rendering , the 

quality of the output due to the very large number of variables that influence it. From 

teaching quality to the students’ level of involvement, from the campus conditions to 

the relationship with colleagues, everything leaves a mark upon the student’s 

experience during the years of study and upon the competences acquired.  

ü The crucial importance of the client’s involvement (student) in the process of service 
delivery for the quality of the obtained product. In other words, if we do not make of the 
student an active partner for the teaching staff members in the process of education, 
the chances of success are minimal. By active partner we understand assuming the 
following roles: student as active participant in the process of learning and skill 
development, the student as researcher, the student as manager, as marketing man, 
as volunteer, the student as mentor. 

ü The much extended length of providing the education service increases the risk for 
students to have difficulty in understanding/perceiving the finality of the service or to 
lose their patience to get involved. In these circumstances, the HEI must tangibilize the 
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end result of the service rendered or to use progress indicators. 
ü The large number of employees in the university who influence the degree of 

satisfaction of students, teaching staff members and the staff in the administrative 
area. 

ü The large number of stakeholders who have the role of clients for HEI: the students, 
employers and society. It is not an easy action to design a SPISCE starting from the 
needs of all three categories of clients, needs that are not always convergent. 
SIPICS roles are as follows: 

ü It guides the effort to implement the SCE in the institution, thereby facilitating a more 
efficient and effective use of resources. 

ü It monitors the HEI performances obtained in time allowing their comparison with those 
of other competing institutions. 

ü It identifies the areas where a significant improvement in SCE is required. 
ü Facilitates the implementation in the university of a marketing strategy oriented 

towards the client  
ü It represents a favourable framework for promoting an organizational culture specific to 

SCE among teaching staff members and redesigning their rewards system taking into 
account their performance in practicing the SCE. 

Starting from all the above considerations, we emphasize the need to design and use a 
SPISCE in any HEI and to include it in the Key Performance Indicators systems they use. 
The role of the present study is to design a SPISCE model, a model that can be adapted 
and/or used by the management team of any organizational structures in a HEI. 
 
 
3. The system of performance indicators related to SCE (SPISCE) 
Having as start-up the process model, we have structured SPISCE on three categories of 
indicators: 

A. Input-specific performance indicators. 
B. Process-specific performance indicators. 
C. Output-specific performance indicators. 

 
3.1 Input-specific performance indicators  
a.1 The number of opportunities for interaction between HEI and the potential student. 
Their role is to facilitate the exchange of information between the two entities in order to: 
inform the potential students of the HEI offer; to build the confidence of potential students 
in the HEI; to assist potential students in choosing the faculty according to vocational 
characteristics, thus avoiding high dissatisfaction or even abandonment during the period 
of study.  
Within the category of this indicator there are included: means of interaction in the online 
environment: sites, Facebook, Twitter, Youtube, online enrolment of potential students; 
means of interaction in the physical environment: fairs of educational offerings, promotion 
visits in high schools, doors open days at the university, training sessions offered by HEI to 
12

th
 grade pupils in high schools, vocational tests offered by HEI to potential students. 

a.2 The confidence level of high school graduates in the ability of HEI to meet their 
expectations. This should be measured on an annual basis and is extremely relevant for 
HEI's ability to attract quality candidates. Trust is the basic ingredient of any successful 
relation between an organisation and its clients, especially in the tertiary sector due to the 
intangible nature of the services. Philip Kotler said in this regard: “The 
company’s relationship capital is the sum of the knowledge, experience, and trust a 
company has with its customers, employees, suppliers, and distribution partners... 
Relationships determine the future value of the firm." (Kotler Philip, 2004, p. 105). 
a.3 The average mark for admission in college reflects the quality of inputs, i.e. the quality 
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of the new generation of students. This can be compared both with the average admission 
grade on previous years and the average admission grade from competing faculties. 
 
3.2 Process-specific performance indicators 
b.1 The frequency at lectures and seminars of students is determined by two factors: the 
quality of the students who show interest in the educational process and the quality of 
teachers which is reflected in the pedagogical tact, attractive courses and seminars, their 
interactive nature and seriousness. 
b.2 Examination pass rate – of the total examinations all students within the institution 
have had there will be calculated the number of examinations that have been passed 
(grade 5 minimum). 
b.3 Academic year pass rate - of the total of students within the institution there will be 
calculated the number of those who have passed the year. These two final performance 
indicators are relevant regarding the interest and involvement of students within the 
institution in the educational process.  
b.4 The satisfaction level of students. Measuring it must be a constant in the concerns of 
any HEI. The students’ satisfaction may be considered the perception that results from 
assessing the experience the student has had with the educational service received (Elliott 
and Healy, 2001). The students’ level of satisfaction has major implications upon the next 
indicator. 
b.5 Students retention rate is influenced by the quality of the inputs in the process 
(candidates) but also by the institution’s ability to satisfy their expectations. It is one of the 
most relevant performance indicators with regard to SCE. To increase the retention rate it 
is necessary to offer interesting life experiences that match the students’ life style 
throughout the years of study, so that the faculty may not only be a service provider for the 
students but also a community in which they can manifest and feel good, fulfilled. In other 
words, we should also take into account the social dimension of the relationship with the 
students not just the academic one: “the perseverance of students depends mainly on the 
extent in which the student feels socially and academically integrated" (Tinto, v., 1993). 
Studies show that the retention rate is directly proportional to the ability of HEI to practice 
customer relationship management (CRM). Ackerman adapts this term to the educational 
sector calling it student relationship management (SRM): "programs designed to build 
relationships with students in order to increase retention and loyalty towards school” (R. 
Ackerman, J. Schibrowsky, 2007, p. 312). 
b.6 The average number of learning opportunities per discipline like: work visits to 
employers, students' participation in competitions, trainings offered to students by HEI 
partners etc. This indicator is extremely important because the greater its value the greater 
the probability of having well trained students with a positive experience in the institution. 
Relevant for the importance of the indicator is also the definition provided by the Quality 
Assurance Agency for Higher Education in the United Kingdom: “Academic quality is a way 
of describing how well the learning opportunities available to students help them to achieve 
their award. It is about making sure that appropriate and effective teaching, support, 
assessment and learning opportunities are provided for them.” (QAA, 2004, p. 1). 
b.7 The number of students who benefit from mentoring relationships with teaching staff 
members, peers in senior years of study or employers' representatives. This creates the 
premises for boosting the students' satisfaction and retention rate. 
b. 8 The number of students developing volunteer activities. 
b. 9 The number of students involved in decision-making structures of HEI. 
b.10 The number of student members in associations and student circles. 
b.11 The number of students involved in research projects carried out together with the 
teaching staff members. 
b.12 The number of students who access mobility scholarships. 
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b.13 The number of partnerships with employers managed by HEI. 
b.14 The cost of the opportunities lost as a result of school abandonment. This is 
represented by the incomes the HEI would have obtained if students would have 
completed their studies. 
3.3 Output-specific performance indicators  
c.1 The rate of work integration after 6 months from graduation is one of the most relevant 
performance indicators related to SCE. It measures the quality of the educational process 
in its entire complexity and the success of graduates, which should represent the major 
goal of the institution. The relevance of this indicator can be enhanced if we take into 
account only graduates who occupy a job suitable for their level of training and 
specialization. 
c.2 The satisfaction level of employers with regard to the employed graduates . It is an 
indicator pretty difficult to measure but very relevant for the quality of the service provided 
by HEI. 
c.3 The number of graduated entrepreneurs is extremely important especially in a society 
where the average inclination towards entrepreneurship is lower than in other European 
countries. 
c.4 The number of bachelor graduates who continue with master studies. 
c.5 Loyalty becomes essential in the current context for the survival and success of a HEI 
(Haz, Nesset, 2007). It can be defined as a long term relationship with the client directed 
toward a specific objective (Söderlund, 2006). The actual measurement of loyalty can be 
made by analysing: the number of students who manage relationships with the HEI after 
graduation; the average length of the relationship with the graduate. The importance of the 
indicator is given by the fact that the graduates are an extremely important resource for 
HEI. 
c.6 Lifetime Value (LTV) is a measurement of incomes which the organisation will receive 
from a client during their relationship (r. Ackerman, a Schibrowsky, j. 2007, p. 312). 
Obviously it is preferable that this lifetime value be an average as high as possible for HEI. 
In conclusion, we emphasize that the design of SPISCE is made starting from the following 
belief: "the principle of service marketing is the one according to which the client will 
receive an experience or an emotion or other benefits from the service provider, with 
primordial outputs for a university such as mental cultivation, ability development rather 
than a tangible proof like a degree" (Dann, 2008). Based on the performance indicators 
presented in this chapter there can be build a synthetic performance indicator related to 
SCE by which to evaluate the overall ability of the HEI to effectively practice a SCE.  
 
 
4. Research on the measurement of performance indicators related to SCE within 
the ESF 
The role of the chapter is to measure a series of performance indicators related to SCE 
within the ESF in order to: understand their practical use; see their development in time 
and to understand the possible factors that have influenced this development; make a 
series of propositions for improving them. The measurement of all the indicators are to be 
made for the bachelor cycle in full-time study, for the last five years. 
 
4.1 The academic year pass rate 
With regard to the performances of the ESF in terms of pass rate, these are presented in 
table 1. Analysing the data in the table we see that: 

ü The average passing rate in the last five years is 87%. In other words, on average 13% of 
the ESF students do not pass the year. It is a disturbing value because the students who 
do not pass the year represent the basis of those who abandon their studies. 

ü We record a lowering direction in the pass rate of the academic year, the minimum value 
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registered being 79%, with 12 per cent less than the maximum recorded at the beginning 
of the analysed period. It is a negative evolution for the faculty, especially given the 
conditions in which it overlaps the constant reduction in the number of students enrolled 
(59% in 2014 compared to 2010). Such a situation requires taking urgent measures on the 
part of the ESF. 
Table 1: Pass rate of academic years within the ESF  

Academic year No. of students enrolled No. of students who 
passed the year 

Pass rate 

2009 - 2010 1615 1475 91% 

2010 – 2011 1502 1331 88% 

2011 – 2012 1349 1209 89% 

2012 - 2013 1144 913 79% 

2013 - 2014 953 816 85% 

Total 6563 5744 87% 

Source: Internal documents of ESF. 
 
Also very useful are the information related to the students’ pass rate for the three years of 
the study cycle. Thus, analysing the information for the studied period, we obtained the 
results in table two. As expected, the lowest pass rate is registered for the first year of the 
bachelor studies cycle. 
 
Table 2: Academic year pass rate for the three years of the study cycle within the ESF. 

Year of study of the 3 year cycle  Pass rate 

1
st
 Year 84,86% 

2
nd

 Year 92,17% 

3
rd

 Year 90,5% 

Source: Internal documents of ESF. 
 
To increase the pass rate within the ESF as well as within any other faculties we propose: 
Ø Adjusting the educational process to the new learning styles of students, visual 

learning and experiential learning having priority; 
Ø Developing mentoring relationships between teachers or senior students on the one 

hand and the students on the other hand, in order to help them integrate into the 
culture and system of the faculty; 

Ø Raising the importance of the year tutor who must take the following responsibilities: to 
present the faculty requirements to students, constant communication with students to 
determine their problems and solve them if possible, to monitor students' 
performances and initiate discussions with them when the results are not satisfactory; 

Ø Creating a social and academic community by the faculty/university in which the 
student can integrate, can be a member; 

Ø Involving the student’s family in the educational process by constantly informing them 
related to the student’s performance. 
 
4.2 Retention rate within the institution 
This is an extremely relevant indicator regarding the intensity of the SCE practiced in 
the HEI and extremely important for its overall performance. A low retention rate 
reflects a low quality of SCE and significant income losses for HEI. Analysing the 
retention rates over the last five years listed in table three for the ESF, we can draw 
the following conclusions: 

ü The average retention rate for the five years analysed is 90,48%. In other words, on 
average, nearly 10% of the ESF students drop out every year from the faculty for 
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various reasons. These will be presented in subchapter 4.4. 
ü There has been recorded a constant reduction of the retention rate, the minimum value 

registered being 86,88%, with 5,62% less than the maximum registered at the 
beginning of the period analysed. In other words, the retention rate decreases by more 
than 1,1% every year, a situation that obliges HEI to adopt improvement measures for 
this performance indicator. 

 
Table 3: Retention rate within the ESF 

Academic year No. of students 
enrolled 

No. of students who 
dropped out of faculty 

Retention rate 

2009 - 2010 1615 121 92,5% 

2010 – 2011 1502 130 91,3% 

2011 – 2012 1349 121 91% 

2012 - 2013 1144 127 88,9 

2013 - 2014 953 125 86,88 

Total 6563 624 90,49% 

Source: Internal documents of ESF. 
 
The retention rate is influenced by the academic and social experience of the student. In 
other words, HEI must provide the students with: opportunities to develop professionally so 
that they can reach the goals set in their career; social life opportunities so that they can 
manifest themselves as members of the community. The best way to improve the retention 
rate of students within the ESF but also within any HEI is practicing a SCE with everything 
it entails, organisational culture and specific methods. 
 
4.3 Number of bachelor graduates enrolled in master studies 
This performance indicator related to SCE reflects in a considerable measure the students’ 
level of satisfaction at the completion of the bachelor cycle. A low number of bachelor 
graduates who continue with master studies is a proof for the low level of students’ 
satisfaction, which should be a warning signal for the HEI management. Analysing the data 
in table four, we can draw the following conclusions: 
ü The average number of bachelor graduates enrolled in master studies is 63%. This 
means that, on average, 37% of the bachelor graduates do not continue with master 
studies. 
ü The minimum value registered for this indicator during the studied period was 55%, a 
very low one from our point of view. 
 
Table 4: The number of bachelor graduates enrolled in master studies within the ESF 

Academic year No. of bachelor  
graduates 

No. of graduates 
enrolled in master 

studies 

Rate of bachelor 
graduates enrolled in 

master 

2009 - 2010 411 316 76% 

2010 – 2011 395 231 58% 

2011 – 2012 405 224 55% 

2012 - 2013 336 216 64% 

2013 - 2014 300 181 60% 

Total 1847 1168 63% 

Source: Internal documents of ESF. 
 
4.4 Identifying the main causes which form the ground for abandonment of studies 
by students 
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For this purpose we have organized in 10.03.2015 a focus group formed of 8 students or 
former students (the first are in danger of abandonment and the latter abandoned their 
studies). Following this focus group we succeeded in identifying certain patterns, identikits 
of students who abandon studies or present a high risk from this point of view: 
A. The student enrolled in two faculties. Usually this category of students drop out in the 
first year, making it less opportune to undertake retention measures which would target 
them. 
B. The students who work during their studies. Unfortunately these students have very little 
time and energy to dedicate themselves also to the responsibilities specific for the role of 
student. For this category there can be initiated the following measures to increase 
retention: 
ü Involving students in research projects together with teaching staff members, projects 

for which they are to be paid; 
ü providing opportunities such as paid internships or part-time jobs within the partner 

firms of HEI; 
ü facilitating the grant of scholarships to deserving students by HEI partners. 

C. The students dissatisfied with the experience they had with the faculty. One of the most 
often cited reason is the lack of applicability of the information received or the fact that 
there is too much theory in the detriment of practice. The conclusion of ARACIS is relevant 
for this: "the ideal image of the cultivated, intelligent, creative student concerned about 
intellectual culture is replaced by a model of student gifted with abilities and vendible 
competencies for the labour market." (ARACIS; Quality barometer 2010, p. 117). As a 
result, the ability of the faculty to provide students the opportunities to develop skills 
required on the labour market will significantly influence their satisfaction, thus increasing 
the probability of their retention. For this category of students there can be initiated the 
following measures to increase retention: 
ü diversification of the learning opportunities portfolio that teaching staff members give 

their students within each of the disciplines; 
ü teaching staff members should focus on providing learning experiences such as 

learning by doing; 
ü HEI should focus on developing partnerships with employers and involving students in 

them (internship, work visits to companies etc.). 
D. The student with inadequate entourage. It is applicable to students who surround 
themselves with friends who create unfavourable conditions for them to devote themselves 
to study and to the role of student. The situation is encountered especially among those 
who no longer live with their family whose role of monitoring them diminishes significantly. 
For this category of students there can be initiated the following measures to increase 
retention: semestrial or annual submission of the students’ academic situation to their 
families; providing opportunities for social life/leisure in the university campus: indoor and 
outdoor sports competitions, cultural evenings, associations and student circles with 
activities dedicated to students, trips etc. 
E. The student facing difficulties of integration in the academic environment. It is 
particularly the case of students for whom the knowledge acquired in high school does not 
offer a solid foundation to understand the university courses. For this category of students 
there can be initiated the following measures to increase retention: segmentation of 
students in two categories (the ones who have graduated from a specialized high school in 
accordance with the specific of the faculty to which they were admitted; the ones who have 
not done so) and having them treated differently; developing mentoring relationships 
between students to assist the ones having difficulties of integration. 
F. The student having difficulties to pay tuition fees. For this category of students there can 
be initiated the following measures to increase retention: the possibility to postpone the 
tuition fee payment; facilitate contracting study credits; providing fruition opportunities 
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(work in HEI, service provision to HEI partner organizations or part time jobs etc.). 
These are the main reasons for students’ study abandonment. HEI should periodically 
analyse these causes in order to understand their magnitude and to initiate measures to 
improve retention. This approach is perhaps nearly as important as attracting new 
students. 
 
5. In conclusion 
Practicing a SCE significantly conditions the success of any HEI in the current context 
characterized by an exponential growth of competition and by an increase in the 
disengagement culture of the new generation. Consequently, SCE has to be part of the 
management philosophy and of the current practice specific to a HEI that wants to be 
successful on the market. This is very difficult, almost impossible to achieve without the 
use of a system of performance indicators related to SCE. The designing of a SPISCE can 
start from the process model, resulting three major categories of indicators: inputs-specific, 
process-specific and outputs-specific. The measurement of certain performance indicators 
specific to SCE in the ESF has highlighted the fact that a slight improvement in them can 
lead to significant income growth for HEI. As a result, this should be a desideratum for any 
management team of HEI, especially under the present conditions characterized by a more 
and more accentuated penury of resources for the higher education system in Romania. 
 
6. “Acknowledgment 
This paper has been financially supported within the project entitled „SOCERT. 
Knowledge society, dynamism through research”, contract number 
POSDRU/159/1.5/S/132406. This project is co-financed by European Social Fund through 
Sectoral Operational Programme for Human Resources Development 2007-2013. 
Investing in people!” 
 
 
References: 
Dann, S. (2008), “Applying services marketing principles to postgraduate supervision”, 
Quality Assurance in Education, Vol. 16 No. 4, pp. 333-46. 
Elliot, K.M., Healy, M.A., „Key factors influencing student satisfaction related to recruitment 
and retention”, Journal of Marketing for Higher Education, 10, 4, 2001, pp. 1-11. 
Kotler, P., & Fox, K.F. A. (1995). Strategic marketing for educational institutions, 2nd ed., 
Prentice-Hall, Englewood Cliffs, NJ. 
Kotler Philip, Marketingul de la A la Z, Editura CODECS, Bucureşti 2004. 
Robert Ackerman & John Schibrowsky (2007). A business marketing strategy applied to 
student retention: a higher education initiative, J. College student retention, vol. 9(3) 307-
336, 2007-2008 
Sperlich, A. & Spraul, K. (2007). Students as active partners: higher education 
management in Germany. The Innovation Journal: The Public Sector Innovation Journal , 
12 (3), Article 11. 
Helgesen, O., Nesset, E., „What accounts for students’ loyalty? Some field study 
evidence”, International Journal of Educational Management, 21, 2, 2007, pp. 126-143. 
Hüseyin Gül, Songül Sallan Gül, Eylem Kaya, Ayșe Alican, (2010). Main trends in the 
world of higher education, internationalization and institutional autonomy, WCLTA 2010.  
Yvonne J. Moogan (2010), Can a higher education institution’s marketing strategy improve 
the student-institution match? International Journal of Educational Management, Vol. 25 
No. 6, 2011. 
Michael Fontaine (2014), Student Relationship Management (SRM) in Higher Education: 
Addressing the Expectations of an Ever Evolving Demographic and Its Impact on 
Retention Journal of Education and Human Development June 2014, Vol. 3, No. 2. 



 

1181 

 

Söderlund, M., 2006, „Measuring customer loyalty with multi-item scales: A case for 
caution”, International Journal of Service Industry Management, 17, 1, pp. 76-98. 
Simon Marginson 2010, Higher Education in the Global Knowledge Economy, Procedia 
Social and Behavioral Sciences 2 (2010) 6962–6980 
Tinto, V. (1993). Leaving college: Rethinking the causes and cures of student attrition (2nd 
ed.). Chicago, IL: University of Chicago Press. 
*** Quality barometer in 2010 regarding quality situation in higher educational system from 
Romania, ARACIS, 
http://www.aracis.ro/fileadmin/ARACIS/Publicatii_Aracis/Publicatii_ARACIS/Romana/baro
metru-final.pdf, accessed 18.02.2015. 
*** Quality Assurance Agency for Higher Education (2004), “A brief guide to quality 
assurance in UK higher education”, available at: 
www.qaa.ac.uk/aboutus/heGuide/guide.asp, accessed 10.02.2015. 
*** The external evaluation standard, standards, reference standards and the list of 
performance indicators of ARACIS in Higher Education, Bucharest 2006, 
http://www.aracis.ro/fileadmin/ARACIS/Legislatie_-_Proceduri/Partea_I_-
_Ghid_evaluare__-_licenta_si_master.pdf, accessed 15.03.2015. 
*** http://www.mediafax.ro/social/bacalaureat-2014-pricopie-absolventii-care-nu-au-
promovat-bacalaureatul-vor-fi-sprijiniti-12897627, accessed 16.02.2015. 

 
  


