
1460

ENTREPRENEURSHIP CURRICULUM IN ROMANIAN UNIVERSITIES

Cordea Claudia
West University of Timisoara, Timisoara, Romania
claudia.cordea@feaa.uvt.ro

Abstract:
The central focus of universities should be the improving the quality and quantity of
entrepreneurs or students with an entrepreneurial attitude. We argue that the
academic field of entrepreneurship is at a very low level in Romania on several axes 
and the University must determine the best fit for them given their students, their 
alumni, their stakeholders, the region and its economic base and the aspiration of
institutions. Entrepreneurship should it be something that will have high and positive
impact for students not just another course in the curriculum. Entrepreneurship is
concerned with establishing new activities and about being able to perceive new
opportunities. Entrepreneurship competence is relevant for all areas of working and
business life, in both new and established activities and enterprises. The aim of this 
paper is to provide an analysis of the present situation and recent evolution of
entrepreneurship education in Romanian universities and to discuss these courses 
and curricula match the demand for entrepreneurial competences. This paper 
presents a short summary of the status of entrepreneurship curriculum and different
challenges. The information collected through the Internet refers to the academic 
year 2012-2013. The range of theoretical choices, objectives, publics, pedagogical
methods and institutional context should be structured around a general framework.
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1. Introduction
Entrepreneurship has become an academic and teaching field (Davisson, 2003),
considering the increasing number of programs and courses offering by universities.
The promotion of entrepreneurship in education and training is an area that has been
given broad priority in the EU. Due to emphasis in the Lisbon process on economic 
growth, entrepreneurship and innovation have been given increased attention within
the education systems.
Despite the desperate financial disposition at universities today, entrepreneurship
education continues to play a vital role at universities level. Increased competition
from companies, international schools, the Internet, and a decrease in the number
of foreigners applying to graduate schools has not stopped universities from building
their entrepreneurship programs. This article will show that there is still a strong
demand for entrepreneurship faculty.
The field of entrepreneurship education has been one of the hottest areas of study 
in higher education at colleges and universities throughout the world. Several
researchers (see Finkle, 2001, Solomon et.al, 2002; Katz, 2005; Finkle, Kuratko,
and Goldsby, 2006; Solomom, 2006) have done research on various aspects of
entrepreneurship education.
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Entrepreneurship education is able to address some of the deficiencies in the
existing education system. Firstly, the development of entrepreneurial skills in the
education system increases the supply of nature entrepreneurs in the country. A 
venture support system based on entrepreneurship education designed to stimulate
and facilitate entrepreneurial activities, could result in a lower unemployment rate,
increased establishment of new companies, and fewer failures of existing
businesses. Entrepreneurship students do not simply learn small business 
information; they use it by writing business plans, launching and managing venture
start-ups, and providing consulting services to prospective business owners (Kotts,
2011).
Nowadays, students have a need–to-know, short-term and goal-oriented world view
that contrasts with the professor’s values of life-long learning for learning ‘sake
(Lane, 2011). We must understand how curricular changes might affect student
learning and how effective classroom teaching can accommodate changes in
student learning styles and values.
There is a need to develop an education system that to a greater degree gives the
students of today knowledge and skills adapted to the challenges of the future.

2. Data and methodology
In order to elaborate a diagnosis regarding the current status of entrepreneurship
education in Romanian higher education, we carried out a preliminary research. I
selected seven universities from Romania. The most important criteria for selecting
universities were: the most representative public university from each region from 
Romania which including also management and economics faculties.
The survey is based on data and information collected through the Internet. The
information about the curricula offered by Romanian universities is available on the
website. Once a course or curriculum was identified, it was easy to collect additional
information about it. The Internet source is appropriate for the aim of this study as all
Romanian universities supply information on their curricula and courses through this
medium. All universities give basic information about the course on their web site,
and most of them also supply detailed information about the content of the courses.
The information was collected in 2013 from the website.
A common problem of survey about entrepreneurship courses is the separation of
courses and curricula specifically devoted to entrepreneurship from those referring,
more generally, to small business or innovation. In the analysis, we included all those
courses and curricula that specifically referred to entrepreneurship. We also retained
courses and curricula on small business and Management of innovation when they
have a significant part dedicated to entrepreneurship issues.
As regard the cultural traditions prevailing in the Romanian university system, the
one that has the greatest impact is the separation between theoretical and practical
knowledge, the former being considering superior to the latter. Universities are the
places where theoretical knowledge is developed and transmitted, with less attention
paid to its practical use. This is reflected not only in the content of courses but also
in the teaching methodology which is almost exclusively based on lectures with less 
consideration for the active role of students.
Information about courses related to entrepreneurship that have been identified in
each university from our study is summarized in two tables. In Table 1 are
summarized identified courses at undergraduate level and Table 2, courses at
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master level as follow:

Table 1: Entrepreneurship courses at first-degree level offering by Romanian
universities (faculty of economics)

University Faculty Course Title Access
Optional/

Compulsor
y

Credits
(ECTS)

No.

West
University of
Timisoara

Faculty of
Economics 
and Business
Administration

The Administration and
Development of Tourism
Enterprises;
Entrepreneurial Simulation;
European Business 
Environment and
Competitive Strategies;
Management & Leadership;
Entrepreneurship&
Leadership;
Entrepreneurship
Business Formation Start-
up and Development;
Entrepreneurial Marketing;
E-business;
Entrepreneurial Strategies 
and Business 
Internationalizations;
Leadership and
Entrepreneurship;
Entrepreneurial Marketing;
Entrepreneurship; New
Product Development;

Compulsory
and Optional

4-8 

Babes-
Bolyai
University

Faculty of
Economics 
and Business
Management

Entrepreneurship;
Internet usage in business;
Marketing innovation and
new products (optional);
Business Communication;

Compulsory 4-6

Al. I Cuza
University

Faculty of
Economics 
and Business
Administration

Techniques and spirit of
negotiation

Compulsory 6

Transilvania
University

Faculty of
Economics 
and Business
Administration

Risk management;
Business Communication;
Entrepreneurship and
Business Strategies.

Compulsory 5-6

Ovidius
University of
Constanta

Faculty of
Economics

Entrepreneurial
management;

Compulsory 4-6

University of
Craiova

Faculty of
Economics 
and Business
Administration

Entrepreneurship,
Entrepreneurship and
business development
(master program);

Compulsory 4-6
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Table 2: Entrepreneurship courses at master-degree level offering by
Romanian universities (faculty of economic).

3. Entrepreneurship education in Romanian universities
In some educational study programs, the Ministry of Education determines national
curriculum regulations that specify the content of the programs at overarching level.
Table 1 show the list of entrepreneurship courses offered in Romanian universities

The Bucharest University of
Economic Studies

Business negotiations;
Social Entrepreneurship;
Entrepreneurship and
Business development
(master program); On-line
business administration;
Business negotiation
strategies and conflict
management

Compulsory 4-6

University
name

Faculty
name

Course Title Access
Optional/

Compulsory

Credits
(ECTS)

No.
West
University of
Timisoara

Faculty of
Economics 
and Business 
Administration

Innovation
Management, E-
business, SME
management

Compulsory
and Optional

6

Babes-
Bolyai
University

Faculty of
Economics 
and Business 
Management

Investment
management

Compulsory 4

Al. I Cuza
University

Faculty of
Economics 
and Business 
Administration

Entrepreneurial
finance; International
business negotiations;
Initiating and managing
small business;

Compulsory 4

Transylvania
University

Faculty of
Economics 
and Business 
Administration

Leadership;
Entrepreneurship and
Business Strategy;
E-business;
Entrepreneurship;
Risk management.

Compulsory 5-6

Ovidius
University of
Constanta

Faculty of
Economics

Entrepreneurial
management;
Entrepreneurship.

Compulsory 4-6

University of
Craiova

Faculty of
Economics 
and Business 
Administration

Leadership; Compulsory 5

The Bucharest University of
Economic Studies

Entrepreneurial culture;
Business negotiations;
Social
entrepreneurship;

Compulsory 4-6
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in the academic year 2012-2013 at graduate and table 2 at postgraduate levels,
respectively. Given the small number of courses, no statistical analyses have been
carried out, but only a qualitative analysis of their content and their position within
the curriculum was made.
Concerning the academic year 2012-2013, the university from our study offered
entrepreneurship courses. Even if, we have in curriculum some entrepreneurial
courses, there are still challenges, and work on entrepreneurship will continue to be
in constant development.
Looking the content of the courses, most of them were dedicated to the various 
aspects of start-up: how to develop a business plan, what are the characteristics of
an entrepreneur, what skills are needed and how to raise funds. However, even
these courses devoted a significant amount of time to business planning.
Above all, three aspects characterized entrepreneurship courses in Romanian
universities:

 They were present almost exclusively in economics and management
faculties;

 Their main focus was on the start-up of new businesses;
 Their main aim was to transfer knowledge and competences to the

development of the business plan.
There are some universities that offered a specific curriculum in entrepreneurship.
Concerning the Master programmes, Table 2 shows that there was a significant
increase in the supply of curricula in the last few years. This is because the master 
programs are more flexible than licence programs. For example, West University of
Timisoara started a Master programme in “Entrepreneurial management”. Also, The
Bucharest University of Economic Studies and University of Craiova have a
master’s programme in “Entrepreneurship and Business development”.
Recognizing the importance of entrepreneurship education, several universities 
from Romanian started a number of extra-curricular initiatives dedicated to
stimulating the start-up of new firms, soft skills development, especially among
students and researchers. One of the most widespread activities in this area is the
organization of business plan competitions. Within these competitions’ courses on
business planning are normally offered. In all cases, these initiatives and courses 
continue to be outside the official university curricula. An extra-curricular program
offered by universities is closely related to the financial potential. Regarding public
university, the allocated budget is still very low, in other cases even missing.
Together with developing specific skills for business start-up, entrepreneurship
education in higher education, especially those at first-degree level should pursue
the following objectives:

 Enhance knowledge about the phenomenon of entrepreneurship and its 
role in the economic system and society as a whole;

 To promote entrepreneurship as a useful and respectable career prospect
for graduates;

 Develop those competences, like relational and leadership competences
that can contribute to the development of entrepreneurship.

Additionally, the portfolios of courses must answer very simple question: what in
entrepreneurship? Is it for me? When is an idea a business opportunity? I have an
idea, what should I do next? (Vyakarnam, 2012). The development of curriculum
based around these kinds of questions has been positive, and suggestion is that
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each university that is seeking to initiate entrepreneurship programmes finds the
questions that are most relevant to its audiences and helps to answer them.
Compared with other disciplines, the entrepreneurship discipline is in its infancy, with
no standard framework or agreed upon best practices (Solomon, 2007; Fiet, 2001).
Our study indicates that entrepreneurship education exist mostly at the graduate and
postgraduate level through business management courses. Although in many
developed countries, the existing curricula encourage students to take initiative and
responsibility, examples of more explicit entrepreneurship educations are few.
Coherent initiatives or educational programs on entrepreneurship by state authorities
are still rare in the field of school education.
Besides these general reasons, another important factor is the rigidity of the
Romanian academic system. In Romanian, if you want to become a teacher within
the university, you must have a PhD. Diploma. This requirement it is very difficult to
accomplish by the practitioner because a PhD. Programme required a lot of time,
and if you already run a business it is very difficult to have it.
If we consider that the entrepreneurship education is more effective if it is teach by 
entrepreneurs of practitioner, the system must allow them to teach without PhD.
To accelerate the closeness between academia and business, the system must
allow an official partnership between teachers and practitioners. Therefore, the
teachers can expose the theoretical aspects and the practitioners the practical part.
They must collaborate in order to adapt the curriculum at the market demands. As a
first step, it would be better if the university has an advisory Council formed by 
practitioners from each domain. This is necessarily because the besides the content
of entrepreneurship courses, entrepreneurship education should address the
present needs of the Romanian economic system. The best people to deliver 
education to students that will enable them to become entrepreneurs are
practitioners whom themselves have the expertise and experience of
entrepreneurship (Vyakarman, 2012).
The educational programme on entrepreneurship should aim at developing the
following levels of learning: entrepreneurial attitudes, values and motivation; ability
to develop networks and relational skills; skill-building courses in negotiations; new
product development; creativity and innovation; creativeness and opportunity
recognition; knowledge of institutional facts about entrepreneurship. Opportunity 
identification has also been identified as critical entrepreneurial skills that should be
included in entrepreneurship curriculum (Shane & Venkataraman, 2000; Hindle,
2004). Educating students on entrepreneurship and how to become more
entrepreneurial are also significant components of entrepreneurial education (Rae,
2000). Understanding the role of networks, and the stakeholders it is considered as 
important entrepreneurial concept (Taylor and Torpe, 2004).
In a more general perspective, entrepreneurship education should help students 
increase their “entrepreneurship awareness” and enlarge their perception and vision
of social and institutional facts. At a more advanced level, (Master and postgraduate
courses) students can acquire the technical abilities for an evaluation of new
businesses opportunities and for new a venture creation (Iacobucci and Micozzi,
2012).
Gibb (2002) and Sogunro (2004) consider that traditional teaching methods such as 
lectures are less effective in teaching entrepreneurial principles. This is because the
entrepreneurial skills can be developed with practical and dynamic methods.
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Entrepreneurship courses and curriculum must be designed to encourage and
stimulate business start-ups and in the same time to ensure the development of
necessary skills: personal characteristics, interpersonal and networking skills, critical
and creative thinking skills, practical skills, proactive empowerment, negotiation,
leadership. The most used pedagogical approach is the writing of a business plan
(primarily learning tool). At each level of education, it is reasonable to expect different
outcomes as students mature and build on previous knowledge. But the overall
purposes remain to develop expertise as an entrepreneur.
Curriculum development for entrepreneurship education should incorporate the
principles of experiential and contextual education. Students can best develop the
knowledge and skills necessary through the application of curriculum objectives in
situations that replicate the business world. Simulations, role-plays, community 
based learning projects, student enterprises, and competitive events can all be
powerful instructional activities when linked closely to the curriculum.

4. Conclusion
The role of universities in this context is to develop new knowledge and
methodologies for teaching and carrying out research on entrepreneurship rather
than simply starting a course. The limited presence of entrepreneurship courses and
curricula in Romanian higher education system does not mean that the
entrepreneurship as a strategic field is completely neglected in their activities. Issues 
such as accreditation, program funding, faculty goals and current programs clearly 
impact the importance of these criteria for anyone wanting to create a new,
comprehensive programme in entrepreneurship (Heriot and Simpson, 2007).
Considering the actual supply of courses and curricula does not always respond to
the demand for entrepreneurial competences. We believe that the actual supply of
courses and curricula in Romanian universities, and their slow growth after the
implementation of Bologna system started in 2005 does not always responds to the
demand for entrepreneurial competences not only in quantitative but also in
qualitative terms. The show pace with which Romanian universities are following the
global trend in the development of entrepreneurship courses and curricula depends 
on two main factors related to the supply side: the presence of a cultural tradition
that does not favor entrepreneurship education, and the rigidity of the Romanian
university system when changing courses and curricula.
The main obstacles to increase courses in entrepreneurship offered by Romanian
universities are: (1) centralization and organizational inertia of the higher education
system; (2) diffidence about “practical knowledge” in higher education; (3) only few
academics are committed to the subject; (4) lack of cooperation with international
universities; (5) low wages.
Entrepreneurship education must cover all education stages. The overall goal must
ensure that young people can progress coherently in acquiring entrepreneurial
competences across all stages of the education system.
Formal education must encourage the entrepreneurship. Entrepreneurial education
therefore needs to focus on knowledge of small business ownership and self-
employment, as well as entrepreneurial skills and attributes which cannot be fostered
through traditional teaching methods. Action learning, learning by doing, learning by 
experience, learning by mistakes represent the paradigm to build up a teaching
method that improves entrepreneurial attitude, problem solving, entrepreneurial
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skills, opportunity recognition (Iacobucci and Micozzi, 2012). In addition to that
needs, we must consider the student journey from wanting to raise awareness 
through to seeking help and support in creating ventures.
There is a clear cut role for the faculty to develop appropriate curricula and to create
a learning atmosphere but without the active engagement of practitioners such as 
entrepreneurs who have been invited and carefully briefed then it is very difficult for 
students to “feel” that they are gaining real practical knowledge that will enable them
to actually go out and create a new venture or become more employable.
As a recommendation, in order to improve the entrepreneurship curriculum it is 
necessary to have some standards and performance indicators framework. Using a
coherent framework, we can build for students: progressively more challenging
educational activities; experiences that will enable them to develop the insight
needed to discover and create entrepreneurial opportunities; and expertise to
successfully start and manage their own businesses to take advantage of these
opportunities.
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