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In the eyes of the whole world, the European Union had and has a huge influence upon the economical, 

commercial, legal, social and cultural conditions of the member states and now it represents a reality and 

a certainty. In this society of globalization and technology the young generation plays an important role in 

building the Europe of tomorrow. Due to the political social and economic changes that have occurred in 

our lives in the recent decades doubled by the tremendous development of the digital technology the 

academic education must take important steps towards a united Europe, a unity achieved mainly through 

the means of education. “The best school is the one, where above all, you learn to learn” said the 

Romanian historian and philosopher Nicolae Iorga. Nowadays the best school gives students the 

opportunity to learn at least a foreign language, offering them the possibility of academic or professional 

mobility.  

Our paper aims to present the role of foreign languages in improving not only the students' quality of life 

but also the services in higher education. 

 

Keywords: higher education, services, foreign languages, mobility, quality of servicies 

JEL CODES: I23, D83, A29 

 

Introduction 

The rapid development of the world economy and culture has triggered new trends in education. 

It became obvious that an education reform became a necessity. The changes brought about by 

globalization, are considered from a new cultural perspective as “globalization is the core of 

modern culture and cultural practices are the core of globalization”. (Pascale and  Chirimbu 

2012: 275) 

If we define globalization from a material perspective, we may say that it is “the determination or 

production on a global scale” while from a cultural perspective it “represents all the material and 

spiritual values created by humankind” (Pascale and Chirimbu  2012: 276). Considering the 

world culture, we have an important legacy which continues to offer mankind experience, true 

values such as order, justice, truth, equality, honor and freedom, gifts that approach the 

individuals improving their quality of life. 

The culture of the new millennium creates new dimensions from the social, moral philosophical 

and spiritual point of view helping us to create a new reality of multiculturalism, global culture 

and,  sometimes, cultural uniformity – a reality which helps us build our own cultural identity. 

Language, identity, life style are fundamental elements of our private and public existence 

offering us our own cultural dimension, in this case a European dimension.�

 

Learning A Foreign Language  
Due to the European environment and the globalization and people’s ever increasing mobility, 

foreign language knowledge, be it only partial, becomes a necessity. If we intend to give a 

general view on the foreign language teaching process from the intercultural learning perspective, 

which is quite different from the traditional educational approaches to language learning, we need 

to take into account the educational services provided by the higher education. From this point of 

view, language teaching goes hand in hand with the discovery of the social, political, economical 
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and cultural environment of the country where the language learning process takes place and the 

necessities of the labor market of the countries from the European Union. Centering language 

learning programs on intercultural learning implies the development of a certain teaching-

learning ideal which encourages an atmosphere of understanding and respect both for the other 

cultures and for the foreign language to be learned and used in other domains of education.  

Learning a foreign language is considered to be a challenging educational experience, a special 

educational service, with which most people come across at least once in their life, at least during 

the years of their formal education. According to the Lisbon strategy (2000) “communication in 

mother tongue and communication in foreign languages” are the first of the eight key 

competences, required by the knowledge based society of the 21
st
 century, followed by 

“mathematical competence and basic competences in science and technology, digital 

competence, learning to learn, social and civic competences, sense of initiative and 

entrepreneurship, and cultural awareness and expression.”  

Foreign languages teaching and learning has a lot to offer nowadays. Teachers can choose from a 

variety of approaches, strategies and methods which are aimed at helping them to work with 

learners that were inculcated with a desire to acquire a foreign language due to a society that 

offers more to those who speak more than a foreign language. Common educational curricula for 

teaching foreign languages focus more on theoretical approach to grammar, to language structure 

and patterns, meant to be used in different situations, while the practical approach refers to 

different types of exercises such as: multiple choice, fill in or translation of texts. According to 

Cotterall, (2000) the extracurricular education provides a more suitable framework for 

experimentations and innovations and, consequently, it leads to a new way of thinking and 

conceiving a foreign language learning process, which is a process of intercultural learning which 

uses methods based on the learner’s autonomy and full participation. The participants in this 

process are the protagonists of their own language learning experience, who must make choices 

and clarify their needs, and whose motivation matters more than their levels of linguistic 

proficiency.  

 In Europe, in the past ten years, language course programs have been organized by the well-

known Council of Europe, through its European Youth Centers, focusing on the needs and 

interests of learners, including cultural activities, and requiring each participant to develop a 

project. The aim of this foreign language approach is to make participants/learners more active, 

give them ideas and provide them with resources which allow to be put into practice. Part of the 

educational ethos of such a method is to foster an attitude towards lifelong learning, and the aim 

is to equip participants with the skills to carry on learning. It is also expected that the foreign 

language learners will serve as multipliers, taking with them the knowledge of both language and 

cultural awareness that they have acquired during the learning process. 

Besides conveying linguistic, cultural and social information on the country in which the 

respective language is spoken, the foreign language teacher’s duty is to develop the learners’ 

ability of learning in order to become independent and responsible, thus opening new gates for 

plurilinguism.  

In this respect, the information and communication technologies have an evident role in 

developing autonomy, offering the learners an inexhaustible source of information, authentic 

documents, room for expression and interaction, as well as the possibility of building up one’s 

own way. Learning “in a different manner” is the challenge that the information and 

communication technologies launch, a challenge that foreign language teachers cannot ignore 

(Holec 1988: 12). Nevertheless, it is obvious that, focusing the foreign language learning process 

on intercultural learning also implies making changes in methodology and pedagogy, as well as 

the teacher’s assuming a new role, i.e. the teacher ceases being the only source in language 

learning, he becomes the learner’s guide and collaborator and their relationship is turned into one 

of complicity, and the classroom is turned into a place where things happen very much like in 



�

59�

real life. Moreover, learning a foreign language in an intercultural setting, equips the learner with 

more than a language skill, with the ability to interact with the respective society based on 

cultural awareness and respect. 

 

Foreign Languages Learning During University 
We intend to show that under specific circumstances of graduating a faculty, where foreign 

languages are taught, both the teachers and the students should be aware of the dimension and 

competences involved in the educational process mostly because competences are considered to 

be the key for education focused on student. The future graduates of a faculty, the students not 

only acquire solid foreign language knowledge, but also are prepared for a didactic profession 

and, therefore, must acquire different types of capabilities, such as: professional, psycho-

pedagogical, socio-relational and moral ones.  

It has become rather in fashion nowadays to know and speak foreign languages as this fact offers 

the speakers a lot of advantages and opens even more possibilities. Foreign languages are a 

means for international commerce, helping transactions throughout the globe to be mediated, 

becoming symbols for inter-state communication, and the reference language of many 

organizations and unions. The foreign languages play an official or working role in the 

proceedings of most international political gatherings, in all parts of the world.  

It is a fundamental principle of learning that the students’ existing knowledge and experience 

should be the starting point for acquiring new understanding, and that they should be enabled to 

move from the known to the unknown, from the simple to the complex, and from the concrete to 

the abstract. Students’ lives will provide the teacher with many opportunities to explore 

intercultural themes and to develop intercultural competence. Students may well experience 

examples of unfairness, discrimination, or conflict in their own lives that will enable them to 

engage in a concrete way with the concerns of intercultural education. Conversely, unless 

students are encouraged and facilitated in applying interculturalism to their own lives, they may 

well embrace intercultural ideas in the abstract but not engage in intercultural practices. 

Nonetheless, exploring such situations is central to developing in them the ability to apply 

intercultural ideas to their own lives. The team of students is a community in which the intellect 

and the emotion, the spirit and the will converge. 

In the light of the principles of the Bologna Declaration (process which Romania had joined in 

1999),  initial teacher’s training had accomplished various changes. Therefore, starting with the 

academic year 2005/2006, this process means two psycho pedagogical and methodic modules 

training: 1
st
 Module (during licensee studies), that means 3 years of studies and accumulation of 

30 ECTS and it is finalized with obtaining of Teacher Training Department’s Graduation 

Diploma and a 2
nd 

Module (during Master studies) that means 2 years of studies and 

accumulation of 30 ECTS and it is finalized with a Certificate of Didactic Competence. 

English is the easiest of all great languages to begin to learn; every student is cheered and 

charmed by the ease and speed with which he can make himself understood. It is when he 

ventures into the labyrinth of idioms or finds himself entangled in the endless eccentricities of 

spelling and pronunciation that it begins to dawn upon him that an entire lifetime devoted to the 

study of the language would still leave him with an immense amount to learn” ( Horowitz, 

1987:1). All that should be added to the quotation is that the “endless eccentricities” are not only 

of spelling and pronunciation, but also of vocabulary, morphology, syntax, style and everything 

that properly belongs to the sphere of linguistics (Kitao 1997: 11).   

During the Master studies our students continue to study foreign languages, at the end of the 

studies they receive a CERTIFICATE OF COMPETENCE IN USING A FOREIGN LANGUAGE.  
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European Directives Regarding International Mobilities 

The Bologna Declaration is an agreement regarding the six major common goals and harmonious 

development of coherent European Higher Education Area (EHEA). Romania is one of the 

signatory countries, engaging to include such objective-targets, such as the Romanian higher 

education priorities. European ministers of education reaffirmed the need to take into account the 

social dimension of the Bologna Process in two specific situations: as  “The Promotion of 

Mobility” emphasized the social dimension of academic mobility and under the name of 

"Lifelong Learning "strategy emphasized the need lifelong learning, in order to improve social 

cohesion, equal opportunities and the quality of life. Erasmus Bologna Process can be considered 

the engine that energizes European academic space, open and develop new educational and 

training opportunities and also contribute indirectly to the economic growth the European Union 

to eradicate the democratic deficit, but also to build a European space of education without 

boundaries.�
“The Lifelong Learning Programme of the European Commission enables people at all stages of 

their lives to take part in stimulating learning experiences, as well as helping to develop the 

education and training sector across Europe.�With a budget of nearly €7 billion for 2007 to 2013, 

the programme funds a range of actions including exchanges, study visits and networking 

activities. Projects are intended not only for individual students and learners, but also for 

teachers, trainers and all others involved in education and training.�Targets have been set for the 

four sub-programmes: 

- Comenius should involve at least 3 million pupils in joint educational activities, over the period 

of the programme;  

- Erasmus should reach a total of 3 million individual participants in student mobility actions 

since the programme began;  

- Leonardo da Vinci should increase placements in enterprises to 80 000 a year by the end of the 

programme;  

- Grundtvig should support the mobility of 7 000 individuals involved in adult education a year 

by 2013” 

The University of Oradea is located on a prominent place in the hierarchy of universities in 

Romania regarding the volume of international collaborations, the number of students and 

teachers participating in Erasmus mobility programs. Thus, studying the international mobility of 

students is an important aspect of the Bologna process unfolding in our university. 

Students respondents know at least two foreign languages each. On subsequent studies that will 

take place, most are undecided about the possibility of study abroad. The mobilities were the 

most numerous during a semester, and Spain and France are the most frequent destinations. Most 

participants in the survey had the financial resources for mobility: parents and scholarship 

contributions. The accommodation or access issues (visas, residence permits) in the host country, 

loss of social benefits (eg. child allowance, discounts for students) or home opportunities for 

financial gain, limited access to the institution or study programs in host country, there were little 

or no barriers to mobility. Insufficient knowledge of language, difficulties in obtaining 

information, separation from family, additional financial burden, were not at all an obstacle for 

more than half the students from this study and the recognition abroad affected the results in 

small and moderate size. 

 

Conclusion 

It is obvious that, focusing the foreign language learning process on intercultural learning also 

implies making changes in methodology and pedagogy, as well as the teacher’s assuming a new 

role, i.e. the teacher ceases being the only source in language learning, he becomes the learner’s 

guide and collaborator and their relationship is turned into one of complicity, and the classroom 

is turned into a place where things happen very much like in real life.  
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Moreover, learning a foreign language in an intercultural setting, equips the learner with more 

than a language skill, with the ability to interact with the respective society based on cultural 

awareness and respect. 

Several years ago these students were pleased to speak only a foreign language but today they 

work hard to speak two or three. The analysis of mobilities show their orientation: French and 

Spanish. This is now, but in several years’ time economical, cultural and financial changes will 

bring about another orientation. 
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